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ilITRODUCTIOli

The present sis thd
. ,

man''' S Ls-tory. Knowledge i

most incredibly ochang5:ng age in

s doubling every ten year's.. Twen-

"

ity-..ive percent ,of all the people' who hav'e eves lived are alive
,

today. Scientists ra-edict for the not-toot-distant future st.ich

activities as genetit panipulation, ocean farming, hou-,sehpld

robots, and, automated highways, indicative of many future.

'dAyelopments not yell imagined.

It may be ridiculous to try to predict the nature .or
--,

the magnitude of change, but it can be predict9d with certain-
..

ty that there will be chai-Kie and t its pace will be, rapid.
. .

Change, 'however, is Aeutra3.. Onemu,st

.before. it can work for you It 'is d s
be prepared4o deal with chanc-je1.1

.0.

Demands.upon..schccaptiare being made as never befpxe.
, . . .

h001 s havoi to some eztent, always been challenged, in the

do something with it

irable, therefore, to
4.

past and today, and many failed then, too, in their attempa
at providin T, for many children' s ne (.ds. These failures in

pr vious tties, *however, had less serious consequences for
`rite e Learnin Program (Dayton.: IlDa/.11,, 1971), p. ,7.

1
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the CfLiyr er for society than these lailur .. 4ve todaY:2!'

. 1 '
ir Many people f^cky. 4ppear unCertafn and.nne/sy

.
about

. . 4 . g,
.

the future. Even though many respgniz,d.that .chan6e is iwri-'

table, .thqy lack-c.onfidencb in :thcxr abilities to manage
. ., , . .-

change successfully. Increasingly. addi tional.- demand 4 are
. , -

.

being made upon schools and more ,,effe6tineses is being.'re-

quirqd.. Unfortunately, .in such c±"rcumstanCe itiany educators

1
-

,.

. .

;te*nd to react by., refining the practkb6s which caused ht
-*

lhe cpn-
, ., , N.

cerA in the firste In their .resi;ect for tradition,,

many, act as does the horse who ,retiuns tp his old stall 'whe'n
, . .

.

.,.. .

the barn is do fire.3
I

Many axe Calling attention to'a need for change in

schOol% Goodla d and Anderson were among tha4irst to point
I .

ow) to

out th absurdity of the ame grade,level expeccations'for all
,

... .

of ;lie children of the same ,age 'in" the same class.4 4 alpy
.

givenarade lyelthe -Tange,,of ability equals the number, of

students' in th6 Ipon; f?o: arty given.Ohilcthe ability 'in` ore
. . , 4

ect is not necessarily the'.s.ane a6 ability in another_a:6ea.
.4

f .

2E; W.., Goraon and D.A. Wiikerson, Compensatlory. Eduba-
tion Portth,, mr.:4dwini-arred. Procros.i and Practices: Prescinol

Through Col i(1.:Te (;:ew "Ylirk: College Entrance Examination Board,
p. 2.

31,.. Thomas Hopkins, 'The Overlooked Factor," Phi- Delta
Kopp0 J1Ine 1974), p. 694.

. .4Tohn I.
Elementar4 :school
PUT), p.

Goodlad and Robert Anaerson, The,lloijgradci
(Neu York: 3f4rcoui.t, Brace ec*WiraTrilc.,

4i.

S

:

4
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. . The' Fol_ly ota tryi icy 'to teach tile` Same.thing. at the same time
.

-

4
. ' 4, . a ../-* .

: a `' a. .

.

' to a _eroup of children may be
com.par4d with a.s.ki'ng them to all

I-
N

..'perform -Ehe same ,physical oljective. The moot agile dol.s o be-

cause of their natural endowment s, bum the teacher takes the'

.credit. Many may improve with instruetion. and
I I,

few .probably continue to he llopeleSsly 61umsy.

')

pens, they And 'their i'nherrtance - but not the 'teacher - take
. -

the blame.5

practice. A

hen thathap-

( Silberman has .9..loguently poi`ntd out that too often

schools are "grim, joyles:1 "6. Others, such as Holt an
7,4

Herndon, accuse schools of molding pupils into unjust compet-
.

.

.iveness and of 'disregarding indiCridul feelings.7 Teachers. . ;
,

a

frequently ask questions and move around the room- from student
v4

to :student,
disregarding re,asonable answers, until someone gives

-4iA
the answer the teafcher 'want so° Almobt all the traditions of

. 'r.

school. - lectures, labels, grades, ,bells' - are designed to
o ,

a \ . .
,

,
make children accept others' decisions. It'.i's no ace .dent,

/

then, that, many children fail. .The conventions of many school]

are designed to guarantee it.9

5Charles E. Sillierinan (ed.)., The 0 n Classroom'
Reader (New Cork: Random House, 1973)', .

°Charles E. S'ilertan, Crisi.s in the Classroom
(-klew Random House, 1970), 1-57.-17.7

a

6.7

'James J. Sfields, The Crisi s in Education is Outside
the Classroom `(Bloomington: Phi Delta Kappa EducatibniS1 Foun-
dation, 197gT, pp. 8-10. %

p. 8._
PostMan and Charles 'ileingartner, How To Recog-

nize a Good School (Bloomington: Phi .Delta Kappa :::;c:ucational
Foundation, 1973, p. 13.

9
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Even studentt theinselyes, parti\ptilarly at higher

levels of edi-,cation, have raised valid c8ncerils about, the

inanpropr' a enemas and irrelevance of much,',-that ha; pens br
-

fa.. -is to happen as they supposedly become Oucatz.4. These

students seem to be calling. foOlan Wen, : . sensitive , school. .
. .

environment to hich ihey can contribute bY enthusiastic

/

particip'ation. They want ,to par4cipate in making the school
,..'t.

. .

an important source of learning,, although they see it as.but
,

.
.

one of many' slIch sourcesj°-
, . r'

Alternatives have been puggested which offer ppAi-
.

.. .
.

bilities for o4ercoLling some of the-indicated problems. .-

Goodlad and 'AnderSen prol;Ose the noligrac dd schodl.11 Silber-
!

man draws upon reports of the English e) riences ft-- suggest
. ,

4 .

4
. 4)

. 0
A

that schdols-bqcome mote ,humane_. ,and Opp n . 12 _Others have*

_identified flexible ways to organize schools so that the

A

emphasis'laecomes not oh group need's and group teaching, but
, .

dnindividUal needs and individual learning. 3,14
4.*

/1

10Neil P0 Atkins, "What Do -They Want?" Educational
Leadership (February 1970), 14 439-4410-

iGoodlad and Anderson, OD, Cita, p. 163a

12811berman, The Open Classroom reader,,, p. xvi.

13Evelyn urray ang Jane Wilhour, The Flexile Ele
mentary 8bhcol: Practical G*idelines for Develonina a 7r7.7a,
(.1("7-15;co-. ram (,.i9 1:yack71=Pe.trezer Publisning q&HI5HEYTTn).
WM; pp. -,3-24.

aoxlan Pope Franklin (ed.); School Organization:
Theory and Practice (Chicago: Rand McNally & Cempan3P, 19g7),imp

10
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A concldsioTC of 4an.f, hOwewer,;is 4
.

atl although , '

1
. .-, ,

.: ; ...., 9

v . ' .
N

much has b'con wri,:&teri and said aboilt makIng'Oange little. . .'

chahge ha z,-, actuFilly, been .AccompIiS44 15, The .(Jaaed struc- "
%

.

, . , . I, .

ture,- assuming that. all 'chi ., r
N

fIen of same age 'learn at

.

. . ,
, .

,
. ,

7.- jAue. same rate;%oxgaliliethe
children and classifies the,

,

, .. .
t

content accordingly. ,Once eftW)li shed, Ale craded stru.dtUre

created other fixturesal-bi-Erary ifandards 'of,lpromotidn,'

textbooks with graded_ content
,
whisoh became ,the course of

d'

study, teacher education tethOds, which emphasized how' to,

teach the.graded content, and graded expeqtations'by paren

ti

and teacher's.

Over the years,

graded schools have been

a number of

challenged,
t S

assumptions about

tested, and disproven

to the satisfaction of many. That is not to imply that some

graded schools have not served well within their spheres oi.c

influence, but it is to say that manyc-improvemepts-t.rahin

that structure have.been the result of someone having tested

old ways and found .95- Underlying assumptions to be of doubt-

ful ue .16

Much traditional fo-aching is based 'on aim.; that

some feel were wrongly conceived and on'assumptions they

feel are erroneous. What a child "knowe'is often assumed

to matter more than the kind of person he is becoming. The

worh, a by-product of the teaching, is offer mistaken for

15james Cass, "Are There Really Any Alternatives?"

Phi Delta Kansan (March 1973), p. 152.

16Murray and bilhour, dp. cit., pp. 18-20.



g
-the chilcl, who .is, the product. . The, shadoir is too_frequently -I. ... , .. , ,..

mistaken for the. subst ance. Authority istop 'often misused.

Children.are lined in by a.thriorii-Elons:- Con ditions are created.

11

is'impossible for child: make infa-a-'1?:.'ds And
. , . .

,

"- teachers thdn congratulate :themselves bccause the children
.

kdontit mak.9'them. Sicce..tss,is not effectively used .as an edu-
,

tisonal tool and-teacilers are unp.ware,of the great
. \- 4

canoe of failare,,17

... .N
i.

.

-While some

cone from within the

believe
t
schools will

elieve tha Sign_ificarit change cannot

organization28 others, such aS (.400dlp:d,
,

not be alteredeffectivelY through qx-
. "

.
I ternal intervention, hOwever Well-meaning or ingel-Ous thaf

. / '
. intervention is. The assmaption is that scliorls -must re-

.
.

structire themselves through 'continuous self-renewal.19iui

. . ..I

Those who hold that intervention by outsri- de Sources
s - e. ,.

is necessay.4.fpx change claim that inbreeding
' and interdepen-

\
denge within an organization require outside expertsto` serve

\ .

as cataly-sts to bring 'about change. Hdwever, the efforts of
.- 1 \

the external agent are doomed ld impetus and support fo,un ss

change nization.20come from ;within the orga.,

.

17alberman, loc. citN, p. 66..
.

18.LyieZ. Schaller, ae Change Accent Nashville: A

Abingdon P3ess, 1972), ,pp. 42;-48. . ,. .

i , .
.

l9John Goodlad, "The Child and His School in Tran-
sition," The Ilational Elementary Principal (January' 19.73), .28.

2CTheodore auss, Leaders Live. With Crisis. (Bloomington:

Phi Delta I: area Educational Foundatf.on, p. ZO a

/
*I*
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, Those 'who do suggest /alternatives frequently do not
tdelineate how -or why.. Even well-known strategies proposed for -

tht change. agent, such as those, suggested by Druker, Lewin,, and
,

others, 21 iisually are not identified within the total conte;tt
.

'of. the necessity for the change' and toward specific alternatives

tb.the plesent condv'ciog. Tha.s writer feels there is a -heed to

ex-

II

ine .tip e three aspecti change ?, to' what ?, how? -

within a't6tal frameWork, hence the rationale. foi- this study.
,;.

t

Di' a sqh?ol situation in whichsthe writer has been

involved, the ,,,faulty- has indeed attempted to look at the .
'fr \

;

need for citnge,, at some of the proposed alterriatives, and
to

- , s's . .. ,...

1 to ;1%orit change strategies to de4.1 with: many. of the. concerns
.

. ,, : ..- , .
which. have been raised.

\ik.. . .

'The purpose of thiS study 'is to describe how change .. -
has happened and continue to happen in Pearington El,ementary.
Ex4hoo3., supported by background resources irt the areas

vdd;
. ti

in order toreport on these activities, the study
id organized into:five chapters and fifteen appendices.

C1t E,1?ter,I- The Introductior; - identifies, -Elle scope
1 .cof the udy as aqscri_Ding the total change activity within

5/ t

''/Dearington ,school. The study may be justified frail' the stand.*
.1

4,

''211:khaller,'0,p. cit., pp. ,5-120.
it

O
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e

point of the value of consolidating data about hat has

occurred and indicating future directions of need as well

8

as the broader purpose of providing a-positive model which

others might find helpful. Background supporting literatur'e

is cited where appropriate.

Chapter TI Baic Assumption 'S and Methodolo4y

'uses background literature in support pf several assumption's

made, and contains a brief'descrip/ ion of the methodology and

procedure-8 used i,n the study.

Chapter 1IX' Ascription' of the Changes - de-

scribe 8 the setting in whidh change was considered, alterna-

tiVes studied, and d cisions made and impleMented. This

section of the study also describes the events which helped
r.

provide answers to question s°r&ised in two interrelated areas:

administrativebehavior and organizational structure. More
[

specifically, the following are dealt lath:

Aaministrative be havior:

S.

-Is there a difference in willingness to change due

to different leadership styles? An answer is.sug-.

gested through analysis of interviews with teachers. -1

-hat is an appropriate role for the principal.as an

agent of change? A questionsire was used to have

teachers identify those charact ristics they fee'

are desirab16.

14
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- How are key people identified to, help institute

and lead change? A description of criteria used

in this 'selection is given.
- Whet decision- making prop ethre s. were employed?

Again using a descriptive section, threffective-
: ness of, those procedures is indicated, supported)

by teachers' resnones to a. que,stionair-e.

Organizational structure:

- What Changes in philoSophy occurred? A-desc'rip-

ctioii, supported' by outside evaluation of the

effectiveness of this 'chancre, i s given.

How'was the decision reached to..utilize the IGE

lIndividually Guided Education) model? &hedules

of -activities, teachers' .responses to ,a brief -ques--
.

tionaire, and deScri-pti-ve-material provide answers.

that learning environment exists? A survey of tea-
1

chers' perceptions provides inforthation to character-

ize thi s envirorunent, along with supportive evidence
.

from a parent survey. ,

- How does the unit structure provide organized flexi-
bil ity? Teacher opinions given on a qubstionaire and

evidence of monitored accomplishment of specific out-

comes-'identified by I/D1E/A (Institute fonDevelopment

'.of Educational Activities) are cited. ,

Background 7 iteratureismed_throughoat the chapter as support

for,the proceetures described.

15
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_Chapter IV - .Further Description of 'Change - de-

scrib_e_s t o a i Tonal areas: teacher behavior and pupil and

parent. attitudes. The following are considered:

Teacher behavior,:

- What commitme nt was given toward change? ft de-

- 4

scrption of procedure,s,usedto gain commitment is r

supported by teachers' responses to several questiom.

- How '''do teachers view their role in the ICE process?

Their answers to. a questione.ire posed by I/D/E/A

reveal their attitude s

- What methodology is uti14.zed for grouping and for

accoraodating varying learning modes? The "sitiiatitin

p.s it has been observed is described, along with data

indicating the extent of accomplishment of I/D/E/A-

developed objectives in this area, at several points

in time.

Pupil and parent attitude: \

- What are pUpils' attitudes, towaird this different.
4

school structure? Their responses toa. questionaire
, .

are given.-

- What activities have be,n employed to inform and in-

. ,d
volve parents, and how have they responded to then;

effo'rts? description of specific events is give.

. with, parent responses to questiobv inciixating thei.7

16
/
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feelings about the school's information efforts.

- What has been the community .Feeling about These,

massive changes? - bsgrvati.ons are, given to de-

Again in thiS chapter,
,

as previous ones, appropria-be

background literature is c t ed.

scribe this..

Ohapter V.. - ainktla;iry, Conclusions, and Recommen-
-.

dations For Further ,51t dy.

Appeiidices This section could prove ,particu-

laxly useful to those who might attempt a similar effort;

Examples of 'the formal rue stiona.ires and surveys used..as

. .. .
,

well as sample
./
nformal-interView Zfuestioris are-.given.

Also included are several schedules of activities whiCh/
s

.
would become part of the exciting and rewarding imperative

of develping creative individualized learning experiences

. .

for' cl ildren.

may serge aadditional guides for .others to follow- who

ti
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1-1,IPTER II

laac A'scah tPTIOVS

The change effort at Dealingbon Elementary

within the extent of the present examination, began. with a

courtTordeTed restructurAg of school attendance ,areas for

desegregation purposeein the late 'summer of 1q7P. Within
,_ .

.

2

a fdw days following. the court' order, the writer was appoint-
, \ .

ed principal of the School and the teachers reported to pre-
i._

pare for the.Opening of the school terra.
. 0

,Dparing on School is located in a totally black,'

neighborhood in 1,ynchburg, Virginia, and until 1970,.. 68n-

.of staff tnteijration. Witll'the opening of the 1970-71 school

:dance areas have resulted in a composition which id now two- .

white and fifty percent black. Subsequent changez in atte.r

year, thetstudent body became approximately fifty 1:)ercent./

.

.

,

.

. .. -

.

.2

.

-sidtdd of, a totally black student body with a tptinimal amount

thirds white and one- third black. The faculty is composed of

'a,

11
a similar racial ratioe. Almost

,

all of 'the white students are

,

,buss* to tie.schhel from adjoining almost all-white neighbor-
.

hoods.

12

is.



13\ .
Beginning in the fall of 1972, following extensive

peep.a.ration, Dearincfton School adopted the Individually

Guided Education (IGE) model., developed by the Ins-H.-Lute,

for Development of Educational Activities '(I/D/EIA) of

Dayton, Ohio. A dgscriptionof how that m9,del was insti,-

tuted and how it is operated is included in later, sections.
. of this study Extevi ve valuation of accomplishment in ,

. i .
.

, .
following the model lia,s 'been carried out both 'within the

I,.' ,

school and through I/DjfE/A involZng staff," pupils, and
.;'`pv?nts, .#,,.. -,

Several basic ,assimption about change have guided

'the, e activities:,
L dership style can be an important factot.in

encouraging, And ir-rpementing 6,hange.
f

2, Characteristics can be identified which are )de-
sirable for me leade of change to possess.

'
3 Decisions can be implemented more effectively 1

when. those re spons4le. fo-r implementing them .

also. have respOnsibiaity for vtaking those

cisicSns. .
1 . s

. . Mt4,, Therrough `Study and preparation is desirable
,, . - < .

, ..,....>for reducIng resiStance and buildi g support
for change. f

4.
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5. 5Teachets' attitudes toward change affect its
suace ssful accorrmu.i shment .

'6. Pupils can be led to accept increasing respon-
.

ability- for their - own diLctiom
; .

'7, Parent support can be developed if parents are,
-

informed and involved.

These assumptions come; in turn, frcrm literature
.

which stxggests that we 'face a world that changes so rapidly

that it. makes unknown demal ss upon .children and adult. A

mean's of honestly preparing children or oursq.ves to five in '' g.-

vo

'and cope with such a w61-1d 'may be. by giving them ram More

important and barlic tools for learning than a list offacts;
by providing them with respect far human differences, So' :that

we and they may appreciate, Value. 'and protect those differ-
p.

erIces, and by helping them become self-directed 'human bei3ngS.

e.
Who internalize human and humane value systQm to serve theM!

0

throughout their liv'es.22. Therefore, hov this might be apcem--
CS

4 .

plished seems an appropriate/ area for investigation.
, k ' , \

% (..,, .

'A primary component of effective leadership for ...
.. 4,,I. 4

developin'g such a system may be reflected in- creatingtand

maintaining. a stimulating work environment, deSigned specific- dC

, sally, to en lance- creativity), growth, and change. aich an

46.

2 2T he Lea.rningProgram, pp. 7 so

1 .

v.

.

r*

V
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atmosphere is a dedication on the part of people; a commitinent,

to the task. 1t is n expression Of trust. It is a response. ,.

....

to the mandate for experimentation, growth, innovation, and
.

reforni. It is'an atmosphere where creativity flourishes and
Is

.

4' ideas ar\encouraged and supported. This clipate- does not de-
..

... , scend fully developed, however, :nor can it Be achieved Aitliout
1 i ' ,

bl
...

encountering proems. , aich an atmosphere seem's possible if
1 .

the principal believ,bs in its possibilities and works accord-
.

ingly, estab;tishing a course pf poSitive action based on sound

principles of organizatioh and human relations. 23 'As one views
-

- tshe ,implications of change' as' related to the principalship,
fed, if any, professions appear to offer more challenges,

. .

opportunities,. or ultimate. satisfactions. 24 Therefore, an

examination, of,,th.e principal's rolp in "change' seems appro-

priate.

Change may. come through fostering creative dissatis-

faction that can lead to new solutions to old problems. No

.orgard.zation can change itself ,effectivery in the absence of

clearly stated beliefs' and goals. Once this is accomplished',
4

the most important role for the principal may be as. personi

. .

fier of the philosophy. He must, by decisions, questions;
. .

and actions exeiaplify whit the school. stands for. To a .,lar,ge
. ,

. /
23Theodore Jr Jenson et al.. In.en:Leretary r',..hcol Adrrin-

i6tration (Boston: Allyn and 13acon, 19MTrr).-1,T87:1717;
.

4.4Ibid.. 508,r. p. ,..;, 0
.... ,

V*,

et
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extent, an organizationas1 environment appropri.rte for foster-

ing change seems to depend on the ability of- the staff to
assume responsibility for degisionLmaking and on, the ebility

. of the pri ncipal to help, -them 'do so.25 How that may be accoln-

pli shed is, therefore, examined in the present investigation,

When educed to its essenco, the-ltrue test of leaden:,
ship may ebe followship. No matter how demperaticallz or auto-

erotically leadership isidefined or exercised, there are no
leaders unless there, are followers. Thus, the leader must -be

able to do more than merely hold the position. While the,
'lower Of position cannot be ignored, by itself that power is

inadequate. If the leader is npt able to develop &sights and
talent for delegating aUthofity, for looking at aiternatives,

O

for communicating effectively, for cO.Ordinating the total

aviay:26
,Staff effort then the position will soon slip Atten-

tion. is directed in this stuady.townrd effectively working

with this prtiFe'Ss.

Inste ad of makii-4 excuses for wh one *shouldn't.

%)? change, as is often the case, effort might be better spent
working at how tb effect desirab4 change. Ofteit, though,

t .
25Eugene R. Howard, ' ".thy iprincipal, Awa: change Agent,"

monograph, (Dayton:I/DMA, 19671, per,. r;;-11,,
42}

16Melvin P. Heller, Preparing: Edueational Leaders:-
New ChallEnczes and flew Pe4rspectives n=i8T-fa
Kappa Educational FOiTaat ion, :1774 p 9 10
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innovation is Attempted because it seems the currently

fasbiOnable thing to do or else what happens is only

changed superficially. Change must amount to more than

organizational manipulation. It must involve what tear.

chers do when they teach and what students do when they

. learn.27
1'

Unless change is used to ;move beyond tradition --

. al thinking and experiences, one may retain boxed in by

the past.28' Neither commitment to change nor frenzied

activity designed to effect,change has prOvided Visible
. .

knowledge about the process.of chahad.29 Some contend

that the core of the answer is money, but money alone,is

seldom the critical ingredient. The past record i8 oven
.

whelmingly on the side of the argument thht ideas, inno-

vation, aid openness to nels approaches are far more in-
.

fluentiallin the change process than are°dollars.3° If

only a fraction of the money currently being spent to

change educAtional practices were spent to find but how

':.':osucceed in making change, a great deal more might be

gained.31

.

27Eugene R. Howard, "Current Innovative Practices
and Schools of the Future," monograpii,. (Daytona/DIE/A,
1968), pc, L.

2uThe Learning Program, P. 7.
0

A 29 Jerrold M. Novotney (ed0)', The Principal and- the
Challenge of Change (Daytona/D1E/A, 1971), pp. 5-6.

.3°Schaller, op. cit, p. 11.

311.roVot'ney, op. cit., p. 7.

23.
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A-reasonable role .for the principal ;to _vigorously

assume.i-s that of change agent, since an organization which

does 'not change. may 'not suivive.32 The principal/ change

agent h9.s many chqicesto make. He.must choose 1C,-,,tween either

acting as an Innovator seeking to ,press for change through the

introductiod:andiimplementatiori of new ideas or acting as a

facilitator of ehangl by seeking totincrea:se.the.degree of

opi;nness to innovation in the Organization. Utile these two
4 'a3 .0: . s

are not incompatible:roles, they' are different and both are
.

1
. ..

quitei time-consumin g. Therefore, it is, very difficult for
.

. 4
.

one person to be able to function effectively in both roles

at the same point in tune, 33

By, action or inaction; every person involved in the
4

e .-

leadership' of the school - priricipal, teacher, or 'parent

is in one way or another an,agent oT.change. Some are passive,
. A

others negative, and an increasing number seem to be 'finding

satisfaction in becoming affirmative agents of chahge,34

,
.

The affirmative methodology used for accumulating ,

.i-

data for this study included:

'1. Participation by the writer as a observer

of the entire process described' with personal

observations given where appropriate,
-t,.

32Kaussr op. cit., p.

33.9challerYop. cit.,.P. 36.?

343bid4, pp. 2.18.

4 c
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2,, Informal interviews of teachers to determine

effects of different 1e adership styles,
3. Identification by teachers of characteristics

they feel it is desirable for -the principal to
possess,.

4. ObservatiOn by outside sources, specifically

.by-the Southern Association Visiting Committee,,

indicating fulfillment in, practice -of the philo-
sophical statethent,

5. airveys developer by I/D/E/dtin which teachers

indicated their opinions of the effectiveness.
of the IGE decision-making structure, the learn-

.

ing climate utilized, and their feelings about
the success of the unit in ,meeting the needs of
individual learning styles and rates,

6. heclulesvcA in- service activitieS and teachers'

responses to a. brief evaluatitve questionaire

about these aCtivities,:

4

, , . .7. Qtiestionaires developed' by. I/D/E/11 in which pu-,

pil perceptions of IGE and
.

their school 'were In.;-'

-1
1

----1
dicated, and

8. Sbhedule s of parent information,activities and
z

'parent responses to a ques.j.-onaire in which

titudds toward theseavavities were indicated.

dr)
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CHAPTER III

A DiViIPTION OF THE UHANGES

'te

In America we are experiencing a. social revolutibh."

There appear to -be, ankieties and dissatisfp.ctions as 41,9.,ver -

. 0

before.- ekll such a 'climate, we 'have an.olpligation to listen
.. A * , ''. .

' . ,
to those who a2-64..trying to relate this revolution to, the; 'needs

7

Of. children. 35 i c.

0, . . 0 , 0-, .1. . , '\' t
A profound shift is .Qcing place 'iii the manner in

4
-

r'
. -

,..;
w)lichmany'are thinking about children and, about .s....hools. The

.- -r . ,
- ' . / ' ..,

L. emphasis Seems to be, more on hur,:a.:Aeness arid understanding,.
.

more encouiagtment and tru*st. and 4.ay from the idea of the
.... -. . =

teacher `as the source of all kno'wle'dge aria toward "viewing the
t .

teacher as a facilitator of 'learni,ng; awayAfrofn the 'tradition
) , . .t

.

al approach of teaching to 4-he 'whole, class toward a concern
, it .

.2. for, individualized instiuctiori- anci-lea'rning.36
pc

.. . .. ,

ti

Within su cb. 4.. framework, the Deari,ngton School` staff ..-

di scussed, pe ways of dealing with considerable parent
N 5,

'unrest and the wider divergence of pupil achievement which
1

.

an examinati on of permanent records and test. data indicated
e

V

35/livin Ilertz.erg and `Edwarl Stone,, Schools .Are F6r -:

, Children (Irew York: Schoken Book.s1 ) 1971), p. 227.
)''. . . . i

.

. - '

..

N.

36,%16E.Irjr.al loc. p.
, .
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would be. bvident, as we Plann9d to ApprOa.ch the
..

suddViry.
, drastici...11y altered situation brought a)pout by ociUrt.tordered

I, et t` .--

.
lion -0 " / . i r

0 inf ech-p . --" 1.,

4

OK

di

ea.2 qr
. ' i

4 r i
. I .1

4`Forr many of
\. ( the ,pupils anctithei parents,. this would

4' 1

'be their first 'experience in a direct: contact with sizeable
humbers..6f m-embers.of another race.% Poi' most,. this was

,
1.4 .

. ,viewed as a midst able mode. there' was considerable sus.,
. . ,

pi, ion and appreheqsiOn. For'h few,, it vra.s viewed as .a

.po,sitive social move, and for .another few-, the, view was
.

one, of . out righp hostility 'and resentment.
. . ,,,. .. , , ,.

)
The 'faculty decided That plating pupils,

aged groups would increase ,the opportunity fOr of ective

regrouping

a? means of
.

for instrucj:;ion and that team,,,,leachl.ng might beteam .,,,,teaching

increasirig teacher effectivenes and at ,the Sp.me
. . ,

"tame provide a. ,fraMework within which the ,racial tensions___ ., %

couldI:3'e minimized.

9 I

That the faculty felt ,ready. and Allitg to insti-
tute

.%: '

these changes is noteworthy, particula#Y.in view of
+0, ..? f. r. .,..

.Cthat -teachers Okten rens such changes,3-7- A cop-

'tributihg f,ac`for may have been a change..in leadership stsrle
,

with the appointmerit of a different principal,.. Novotney in-
4.

dicat 1:11:C e'ffq"pts vary with diff :rent lekciership styles.

it, op. cit.,, pp. 69-70.
* 5

.5.
94
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He sticirests that art authoritarian approach often leads to low
'staff Mbrale and inhibition of change, the laissez faire ap-
proach may make accompli shment dependent upon Chance, rather

than choic e, and the democratic approa.ch, while not signifi-,

cantly higher in production outcomes, is suggested as being
ae

much more effective in .creating a cooperative work clima.te.38

Guskin believe's the motivational bases on which

previous attitudes .depended are an important aspect of

acing openness and acceptance to cicdnge.. In addition, he

describes this openness as. being -supported by dissatisfaction
with current conditions, perception of various sources as
being potentially 'helpful, readiness 'and willingness to seek
out new information, and the extent of flexibility present.39

Informal conversations with staff members convinced

the writei. that change 110 been inhibited by a formal struc-

ture wbiCh kdiscourqged innovation and humaneness and empha-

sized academics and quiet orderliness. McGregor has proposeda

that this conventional approach to leadership is based on pro-
positions that presuppose that people are passive and haye to
be Motivated by ,a series of rewards and puni shment s, whereas

88No,votney, op. cit., p. 4.8.
"9.Ronald G. Havelock et al, Ilanning For. Innovatic:n

:minhtion arid Utilizationarrn-a*M.,...Te (Ann A.rnor:-.1.-nrouch D3 SSZI
traTa-TE 7Teirch on atsi1.3. zati onOr o'ci-e-fiEri=nowledgeo
1971), p. 4:38,
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a more appropriate aipproach presumes people can achieve their

own ejoals best by directing ,their own efforts toward Organiza-

tional objectives.

Looking at contrasting methOds, one sees thatcoercion
and prier to produce de-

% e

911 power and the athtui-

eMphasi zes bringing the

opposition into the supporting group, ,being open to diyerst_.

through the application of authority
sired results encourages an emphasis

, .

sition of power, whereas cooperation

points. of,view.

JThere was little confusion'bOut the authority of the
`principal of earlier times. He was s boss. He took orders from

.
tithe superinterident nand boaid of education and gave orders to

the teachers in his. school. The'writer has attempted to use

-1" a different approach, however, which recognizes his responsi-
xr

bili-Ey for the educational progfam Pf the school by a xrorking

. relationship which attempts to share authority and responsi'.-

bility. He doesnot needto employ force or,.coercion, lie

views his zole,as that of providing leadership for an emotional
V 4 .

and social atmosphere which contributes to freeing teachers and.
. . I,.

, . . :

leading to their self-direction. This role involves growing

oneself anCpromoting teacher growth in developing professional-
.,

committment. expanding and deepening uri.derstandings of 4oals

and 'prograir s, increasing sound concepts of child'growth and

:411ichaller, ,o__t cit.; pp. 127.-1306
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development, improving technic l l competpnce, coordinating
1

cooperative efforts, and encouragina wholesome interpersonal

relationshios. V. /
"During the .period 1970-72, attention was directed

.. . . .
/

toward continual xefineme'nt of the ideas previously descpbpd.
/ I ,

and toward examination .of alternatives the staff feat offered fi,

..,

. ,

possibilities for furthe improvement. Several consultants

were utilined during this period. Visitations were made to

schools that wcre,utifizing various alternatives ,to the
ti

traditional, self-contained arrangement. ,A schedule of these

activities is included in Appendix,

urther study oT.the literature on the Concept of

team teaching indicated it to be a process which is not so

much an oTganizatiOnal arrangement, but a spirit of cooper-

ation inplanning, collaboration, and sincere sharing. It

is not, as some have practiced, "Your turn today and-mine

tomorrow."41 Research suggests that teachers who work to-

gether generally agree that they can 'better know and meet, o,

the needs of each child whereas in working separately they

senSed both Indffectiveiless and inefficiency,42 If the

personalitios of.plipils and teacher clash, it is not always

.easy to make a smooth adjustment in the traditional school

41lliam Georaiades, "Team Teaching: A New Star,
Not A Meteor," The National Elementary Principal (January
1965), p. 14.

421.see L. SMith,.Teaciiing in a Nonaraded School
(West Nyack, N.Y.: Pa.rker.Puolishingor

.

'pp. 59-60.

- 30
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with self-contained classrooms, but, with the team approadh,

tii same tedher and pupil. are not, necescarily in an all-dhy

constant relationship. This offers relief for both.43 Re-1-

search studies have in ono instance obtained evidenqe that
..- .

cooperative teaching is harmful to pupil adjustment. One

indicator of that adjustment is pupil attitude, and findings

in this area have consistently been favOrable.4.47 'A .survey

of Dearington pupils confirms these previous findings.

Cooperative teaching.encourage6 flexibility not

only up initial groupings, but especially in

re-deploying students and teachers et any later time.' Since

several adults, with varying backgrounds, competencies, and

interests plan the total prOgran for an expanded ntimber'of

students, there is no need to pre - determine group structure'

for mote -thall short periods of time.45
.,

Schools, then, can be run which children and teaph::

ers and patents fcel good about; it's not that-hardto,do..

It does require the development of the capability for dealing

1.6.:th children as human;' beings, not as ,vessels to 3ope filled

43Charles H. Hayes, "Team TeOhing in Culturally
Deprived Areas," the National Elementary:Principal (January

/ 1965), p. 63. .

,
,

44, T

,olen Heathers, "Research On Implementing and Eval-
uating Cooperative Teaching," The 114tioi-tal Elementary Princi
pal (January 1965), p. 31. .

.

5John I. Goodlad, "Cooperative Teaching in ,Education-
.

.

al Reform," The National Elementary Principal (January 1965),
pp. 11-12. \

31
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with kilowledge.46 The children's feelings, in return, about

school and their enjoyment of it are related to the number of

options availabld to. them, to their hFiving choilces in deter-

mining the activities -n which jhey will engage, to Iheir'bet-

lng able to pose their own problems and dete ad.the Manner

in which they will pursue these, tosstir extent they are pei-

mitted and encouraged to collaborate with each othr, and to
the extent to which elicit anc implicit' Ampari sons be- .

tween their performance and tql.a. of the 0:her children is

minimized. These factor are,b -products of a I'hole philo-.

sophical ands pedagogical' pproach.47
4 0 '

key role of the teacher in thit'approach as a

facAlitator of learning is to maximize the, likelihood that

each child will be 'engageli in pprotTriAp activity, with

-Lite facilitator 'serving to respectthe children° as individ-

uals,. t6 manage the learning environment, to provide materials

as needed, to encouraae indeppndeitce, and to provide direct

instruction when' appropriate. 48
0

Goodlad warns that there is no magic in removiri
,.,

g'
. . .

C

grade ltibe:.s or other superfiCial" changes. Differentiated_

progress through the sane graded assignments is only tamper..

"William Glasser,The Effect of SchOol Failure on
the Life of a Child (ashington; Ha:UTZAssociation or.enTrincipals, 1971), p. 10.

47Si1berman, The Open Classroom .Readeri' pp.. 173-176.

48Ibidi,,, p..267.
A

a

32
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with a seriously qtestioned concept. this is ail that

take6 place, a fraud has been perpetrated. Any o,-ganizatiOn

ter grouping contains no guarantee of treatment of the child.

as an individual, but is only proWuctiVe when special provi-,

sions are .fade to alter the matbrial, methods, and expectations.49

One of the alterrlatives the staff examined carefully

.was the ICE strategy of school change, developed by. the
,.

,In-

stitute for Deyelopment.ef Educational. Activities (I/D/E/A).

ThLs strategy includes many of the concepts suggested in the

preceding pages as desirable,
*and

is'iosed on the assumption

that one of the reasons why many internal reform efforts have

been abortive is that they have not gohe far enough nor have

'they fully studied,their own 'successes and failures. It has

been possible to create individual schools which made use of

reform, but such schools have been the result of hard-working

individuals who have,managed by the force of personality

achieve` an inouiring.educational climate. But these individ-
A"

uals and faculties have often ended tip spent and disillusioned

.with little to show for an enormous amount- of enthusiast and

work. 'Stch schools need to be part of a larger system which
ar

'organizes support for their efforts.5°
.

49Goodlad and Anderson,. op. p. 163,

50Elizabeth.C.,Wilsdn, Neeeed:_ A Newland of Teach'nx

i (Bloomington: Phi Delta Kappa ,Educational Foundatioh, 1973),
po 204
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Mille conceding.that each of the many explanations

offered regarding tle'failure of Amany attempts tamprole,

Schools miiiht holek.:some part' Oi:the truth, /DIE/A did not

attempt to deal direc ly with any of these, but chose instead.
, . - \.

to develop a new strategy_for improving schools. The 'study
. .-

. \ . %

.took the name Study of Educational Change and. School Improve-
,.. a ... e

.

mexit. It assumed that the individual school is the strategic, ,
. .

unit Of educational ehange. ,Indications viirre, however, that'

no single school can stand alone against' the forces which re-

silt change. The school must reach out to CaAher dhang6-mind,

ed schools that, can offer it,emotional and Professionl ba61.
e .

ing. The League of Cooperating Schools creates .apositive ,,

.4.

press for change and for the new expectationviles, activ:1
'

ities, relationships, and rewards that substantiVe 'change eaL..
oct

tails. I/D/E/A planned that 'through participation in t'he

Leaguer each school would 'develop an'improvement process in-
.

eluding a systematic procedure for discussing and diagnOsing

its own problems, formulating solutions., tA k action' on

recommended solutions, and'then'trying to obtain, eNidence

about the effects of such action.53- The Lynchburci School

Division, of which Dearington is 'part, has implemented this

d process through, Pro j ect PLACE, a comprehensive three-yeaY

pilot proj;ct funded-throithTit19 III, ESEAO

51frI/D/E/A Offers' A New Strategy For School Improve-
ment,", -undated brochurp,, pp. 1 -2a

34
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such alternatives a.s Iridividually Guided Education

(10E)° are designed "i'sz; proiade flexible structures for meeting
, %

va.1-ious, problem crdated-by the gradediorga.nization, built
f

Upq,nthe, fol1owin4.suMptions;

chil4re4 shouild progress at their own Lndividual

,*trates Of .4roWth:

('ofurriculuM experiences should be. differentiated to
i 4

/04 xo gs

' ( a
..,

st ' meet varying eeds. .
..

I

., .., .
* ._o r,..., Grouping arv'irfgement

1

s should -alltSw large group,
i ; :

° mil B. -ouP, a 'rid`.individuai in-strudtion as appro-----.
,.,:\_":,. ,priate. , , c, .

... ,... I

..'-.'vq,luation,.ba.sed upon the ability of. the ,individual
1 > . <1, .4 0

child should provide better adjustment and behavior.
,,, ,

4 Flexible )DuildingS and, equipment should make it eas-;. .,

ier to'personalize irjAru.ctiOr.L.

&

4 t

J team approach, to, staff utilization should allow.---

A

., .
.

. . ,,,
. -more effective planning and ,diagnosis. 52.

.
When these .assumptions are met,, an organizational pattern dir-.

-ferent from. thetrkitional graded school w-1.31 emerge; a pat-.

, tern which provides for' qontinuous, unbroken, upward prog.-res-

41.

sion for all learners.53
!l

4-

5,

f

Some\ who work with children think it

group them by some common actor suit as age,
- 4 -

5`- Murray and Wilhour, oTt. -cit., pp, 23-24,4

53Ibid., p. 31.

neces'sary to

grade, or ability.

4
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ExperieAce and research slaw, hoWevdr, that these 'so- called

common factSS arelimagi.lary. ..Withih'any/gcroup are` -hidden a

multitude of differences in the children's needs, interests,

and performdnce levels. The school can provide a setting in
rip

which the child:may learn as rapidly. as he can, IN.thout'hur-

rying, or asAslowlk as he needs to, without fear of failure,

sha:me,'or discouragement51'
.

..
r

.

The challenge' falls to thd edlfcator, who, mu chdOse

whether io remain partsof the. problem by !using sterile tra-
.

ditional methods a nd materials inconsistent with wha O.s,noW

knowp about learning and behavior, o r elect to becothe a part,

of the solution by adopting new techniques of organation
1 4

and teaching; using new and varied` materials, and developing

thinking and craatiIity rather than/memorization and routine.55

.

As the Dearington staff studied the literature and
e

the IGE model, we' liked what we learned and obServed. We
NO

agreed with Wilson that reorganizing education so each student

enjoys a hand-tailored, intimate, and responsive education
1

cannot happen in the traditional confines in which, the child

-is ta4en where someone has predetermined that he ought to be

rather than where he actually is.56 We further concurred

541.lulti-PAP Grounina: Enri:lhina the Learning inviron-
ment (Was'lington: Department of Elemc,ntary.iKindeavrten-
Nursery Education, NEA, 1968), pp. 2-5.

55Georae I. Thomas and JosBph Cregeimbeni,,Individual-
.

Instruction in the Elementary School (New YoricTWE'd'air-17F557),.p.,--77-----

56bilson on. it., g.'17,
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.

,with Shields that unless Change is built into the -eduokationar

activities the effortp continue to be much like flapping your
.

arms in the breeie and expecting to fly.57.
4A.

Faculty di scussions were institutedted which were con

cernec3, with the development not only 'of a statement of philo-
. s

r .
" ophy; but with the creation Hof a Philc-sophica base of osier, --'..

C -u4'ation which.could become a way of life ,-pie b'hoolta. The
. . 1

p hilosophy. which evolved from,these cliscuSsions included the
,

P ) , %
. .

-following notions based in literature. 1

The knoUlOge'explosion makes abSurd the ic16'a of a

curric,lum which must be covered. The.best schools can hope

.to do is to help learners better understand how -to- use know-

ledge and how to ded,l with changing cond,4iOns:58 Chfoldre

currently in 'school may still be in the"-'*ork force one-third '
. ) _

of the way through fhe na.xt century,. An,eclucation designed
,

to\pre.pare them to adjUst to the' world as it is now is, sense-
. !`oless and impractical. Education should prepare children not

ijust, to earn a living, but to live a creative, humane, and
sensitive 4.i.fe-. Schools with rules .. cover' almost every as
. .. r

.-pect of exi.3ence teach distrust and that children are not
persons of worth.59

4

4

It

57tields, op. cit., pp. 30-31:
58`-'he, Learnin Program, pp. 7-10

-

59,Alberman ,Crisis :in the, Classroom, p 184.
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-Even though that is.%he way mosischools are, this

is simply not in harmony with .a basic purpose of American

education, that every child haTe an opportunity to develop

his talents to the fullest possible extent. 72q accept such

A.situation as the appropriate.envfronmentinewhich to accom-
.

paish this purpose is much like acd.epting the roads (of 1920

. or 1930 as-adequate and sufficient to 'carry the traffic of

today..60,'To recognize graded schools as an efficient and

convenient way of classifyin6 the'thoUsands of children who

11

pourect into them during their years. of expansion des not

justify continuing that Structure today.61

/

Schools have been organized into the conventional-
,

. . sfr

-Tht.gradesfo4'. so longp,however, that most people take it for

granted that there is no other way. The fa t is, of course,

that 9lost American schools were ungraded until 1848. 'Even
t .

khough the graded school Soon came under attack for its'

rigidity and its inability to t'ake'individuardifferences

into account, +he\Systemhas endured.62

%,, One argument given in support,of the traditional

graded system is_giving children a competitiNe experience
i
I.

simila5to adult life, yet the wide diversity of adult life,
. .

affords almOst everybody an opportunity for success relative
.....=drir -",,t

!

6°David W. Beggs and Edward G. Buffie, Yongraded
Schools ill Action (Bloomington: Indiana UniversiTi-Press,
1-9671, p.

(

. 61Geodlad and Anderson, op. cit., p. 66,

.62alberman, loc. cit., pp. 166167.
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to his abilities and efforts:6a The gra,dea. school was brought

into being at a time vihen little was lcnovm about individual

differences.64 Now, however, we knoW that there is no one way

to learn ror specific 'exercises wh:ch all youngsters must go

through.65 a/

-

Jenson writes that, more than any other single indi-
vidual, the principal establishes the professional tone of
the school. He will not help teachers develop appropriate
approaches .to dealing with children unless, he demonstrates

such approaches in his own action's. Teachers will he encour-

aged to read professional material if the principal does se,.
They are more likely to seek self - improvement if it is obvi-
ous that the principal is trying. to bepome increasingly ef-

fective.66 S

According to Guskin, as well as others, orie of the

beet ways to encourage people to change is by emphasizing the

patterns of behavior which utilize the desired change. He

further points out that this may~ be costly in t.t.rms of, time
and effort, but worthwhile in terms of results accomplighed.57

63Goodlad and Anderson, cit., p. 161..
6.1John°Goodlad, "Meeting ChAdreft ,Where They fire,'-"

Saturday Review (I;iarch 20? 1965), po 20.

65Herbert R. Kohl, The Op( n Classroom (NOW York:
'The New York Review, 1969), p."76-'27,

66Jenson; or. cit., pp. 106-113.
- 67Havelock, op. cit., p. 4:320

Aft
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1
.

The quality of-the human interaction that takes
. t . ,It

.

.

\''
place within the staff teflectq

*
the freedom and sense of

... t ' .

---------1-__acceptance felt "b9. the coup. Tp. create a coop' erativ.o spirit
. 1

involves a team approach based oh the assumption that the cm-

-

plexiti of most dhaiige situations demands the application of
tv 1

t /
s4,

a variety. of talents. Openness and acceptknce are prime
, . . ',-; 's '1.cha'racte4 stip s . sf subh.'an atmosphere. Col sen sus rather than

. .- ,
decree determine the direction of moveMent. The principal

. ,

serves as a_ n important resource peison for this team Off&t. f

By tLis-contribution and conceptual. input s, he exercises his

. leadership \role. Change ,occusis because he has opened new

perspective s to his staff by involving them: He 'finds

gra.t i f i cat 1. on not in the fact that he i-s directing or sole- i

ly responsible for - the change; ,the fact of its apCom.i.;

pli shment .0. 8

. Kauss indicates thdt.the effectiveness with which

the administrator discharleS iris leadership responsibilities
depends, in large measure, upon how his actions are perceived

,

by his: slab ordi nate s. Many of the major. problems e3cpe'rienced
1 . ,-

.

by school adninistrators arise from poor inte,rpersonal re-.
r .

r . 6 , 6
re-

latioris -wititin the school. It is therefore impoftant that
I .

/ ,educational leaders 'be aware of how their methods and behav-

ior arc pi rceived and be willing t ) modify these. spatterns
- ,

38,iovotney, oo, cit., pp. 40-48.

1
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.

in order to improve their professional' performance and per-

soul image, 69.
4

`*.

1 ,

., . . ,.. . , .

. In addition, Kauss further suggests thlt the grin- ,

4 cipal 'should be skillful in developing and nurturing construe-
.

,,..

tiVe 4t;rpersonal relafionphips. He should understand what,
. "

, .
.

satisfies, pleases, reinforces, and motiyates the individualS
t,

,
,

with whom' he works, He must be positive, not lust aggressive

and 'dynamic, but also sinsere and compaSsionate, seeing in
. ,

\

each problem situation an opportunity for progress

/lifter 'working for a year with the IGE model, the

. I5earington staff was asked to identify, from a list previous-

ly prepared by the writer in an administrative Workshop, those

characteristics each felt were of primary importance, those

felt to be of Tedium intensity of importance, and those' felt.

to be leasL 'important, and -Le anonymously evaluate the prin-
ry

eipal s performance of each characteri stic. Table 1 li st

the results of this judgment. Appendix B contains the forin,

as it was provided to tf-i 'staff.

)

At end of -tIle-_secefid year of using the model,

'the staff' was asked, again anonymously, .to evaluate the way

each saw, tie principal ,performing his role. Table 2 provides

.. percentage' responses to seledted ii ems from the inventory

piovided i z \Appendix

69 Kau sse,\on.

'71/Ibia., pp.

r

cit. p: 28.

45-46 O
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TABLE 1

-'I

.
RAMC LINTING OF ADIIINIST.Rh2IITE BEHAVIORS CONaDELD 110ST
.1,i,T,.ORTit.NT BY THE STAFF OF DEAMENGTON &HOOL AND.P.E.,W,EgfAG'E
RESPONSES 1-.NDICATING, ECDENT STAFF FELT THA PRINCIPAL POS-

SESSED., EACH CHARACTEP.1 sric.
Characteristic

'1. Develops feeling of mutt0.1 confidence-
and helpfulness which- enoourages indi-
viduals to grow toward theirjpest
tential capacities -

1

Is sensitive to reactions of others;
deals With them understandingly; .rec-
ognizesdiscontent

..-
3. Is available to staff for discussion

,, of problems; frees himself `from routine
'tc'

Usua1.3:y Some ;of Seldom
e ,

the time
4.

turn energies toward creative leader..
ship

4.'Promotesregard for the profession: ob-
serves 'ethics

5. Is careful-Lc; keep ,two - ;,ray communica4
tions open; his s communicationslines,
are unambiguous and direct

,.6. Has sense of humor; sets example of
being pleasant and courteous; uses
good public relations techniques

7. Has courage to deal with unpleasant
problems objectively and frankly; is
concerned the growth of indivi-
duals involved, not with fieedot from
annoyances

8. Gives -leadership in improvement of in-
struction; has inward assurance that
to direct is not undemocratic and to
support isn't to surrender respcn,k-

g. Possesses ability to coordinate work
of staf f

42

-30% 35%

60% go%

72% 1 .1, ,

54% 30%

55% 25%

54°A,

54% 16%

60% 25%

55% 25%

9

35%

16%

6%

30%

20%
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TABLE 1 -Continued.

Characteristic sUsually Ecme of
thetiMe

10. Possesses adequate professional back-

,
ground; believes in cOntinuina scholar-
ship; displays knowledge and judgment

- that aains respect and appre4ation. . 67%A. 13% ,

11. Is willing to delegate authority 83%

12. Gives adequate assistance to new ,

teachers o '. 45% 25%

Seldom/
/'

20%

30%
1

. ., : . .. .':

.13. Strives to achieve democratically
'

determined goals; allows diverse
ways of working toward those goals 56% .361,

14. Accepts suggestions in a spirit of. ,

)
3 goodwill; views actions in relation

to learning experiences in the schbol 75%1 251:

15. Is honest, sincere, and objective.in
evaluation , 45% ,30% . 25%

git

43

f
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TABLE 2
,

.SELECTED PERCE ;ICE RE spONSES TO TEACHER OPINIONAIRE

Item % PositiVe Re sIo'i s)

1. At faculty meetings, the principal talks'
about administrative procedures and edu-
cational problems

2. The .priricipal provides and makes use of a
professional library for new ideas, practices

- and, procedures

3.c^The principal takes or sends teachers to vi/it
schools which are practicing new methods
practices, And procedures 100%

4,, The principal arranges time fcr the staff
to meet about mutual problems

100%

5. The princlkpal tells new staff members they
will be expedted to try new approaches

`6..T-hepri-ncipctl att--OT---tas pro essiona mee ings
and workshops and makes_14se of/information
by' initiating activities in the staff
The principal
-about changes'
participation
or indiAridual

100%'

100%

shows= that he is knowledgeable
in educational practice by his
in. staff meetings, task pups,
conferences

8, The' principal helps provide the necessary
resources for the teacher to achieve her

eclucationa.1 goals

. The principal shows interest in new develop-.
Me'nts-in education by his suppo :t for use of

. new, ideas, methods, or procedures

E. 10. The principal aids the promotion of new ideas,
,methods, and Procedure's by u6incr outside re-
source'people or being a teache : of teachers

himself

44

100%

84%

100%

100%

84%
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TABLE '2 - Continued

Item '

11. When the principal an teachers disagree
about an'idea in the grouping of student s,
he lhts teachers express their opinton s and
we look at both sides 100%

12% Whenthe principal-ask's teachers o do.some-
thing they don't want to do, he explains why
they have to do .it 100%

16 Positive Respr:.ne

. % .
13: Th'e principal giNes suggestions to a team or

, group working on, a particular problem., then
lets .the group decide hOw to do. it 100% ,

14. In a discussion about the use of new ma-
terials, new orgariizational plans, oz- new
methods, the principdi and teachers decide
together,

15. The principal almost always tries to make.
the 'school enjoyable 100%

15'. The ,principal makes his ideas available,
but considers teachers' ideas 100%

.1
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One of the most important dobisions the principal

makes in organizing a multiunit school is choosing unit

leaders, because these key staff members play a pivotal

role in mal;:ing the individual units and the school-wide.

IIC (Instructional:Improvement Committee) work.71 'Because

many, staff members possessed varying degrees of desirable /

unit leader characteristics, selection was based on the

principal's subjective judgment of the relative possession

of- the fo' llowing charact eri stia s:

- demonstrated leadership capabilities in relation-
ships with other' staff members, pupils, and parents;

- respect for,' response to, and sensitivity toward
' others;

- commands respect and acceptance as a leader;

is willing, to assume extra responsibilities

i is able to obtain and maintain effective interaction;

- has skill in group planning, delegating responsibility;

- makes decisions;

has a positive attitude toward individualization as
shown through teaching strategies,

.Sb the entire staff would be. aware of. the criteria being used,

these characteristics and the seleOtion process were thorough-.
ly discussed with the faculty before the selections were made,

I-

73-Principal's Handbook (Day-ton:I/D/E/A, 1971), pn
r.

16
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IGE maintains that the decision-in king power should

.c
rest' largely with those responsible for carrying the decisions

out.
72 A hierardhyof decision-making bodies p1aces 'decisions

in the hands of those most able to make them and who 'are re-

sponsible forlimp1ementing these decisions.73

All teachers in each unit share the instructional
,

responsibility fOr all the children they work with. They

meet together to make deCtsions about .broad goals, specifics,

learning ,objectives to be attained, and the nuriber and iden-
f -

tity.of students to be assigned to each teacher. They don't

lock into the rigidity of the self-contained classrgpm with

its 25 to 30 pupils. instead, children are assigned to groups

appropriate to the purposes at hand. The unit teachers also

make sgroup decisions regarding allocation of, resources and

arrangements for space and tine. Just as this shared plan-.

_rang responsibility suggests close cooperation, this concept

is continued through the 'Instructional ImproVemeni Committee

(IIC), which is composed of the principal and'unit leaders.

In addition to deliberating onways of improving education

throughout the school, the IIC makes decisions that affect

more than one unit. 74 Thug;, the IIC is the communications

lifeblood of the multiunit 'school. .It is essential that

2:Me Learning Program, p. 17.

73Principal''S Handbook, p. 13.

E/D/E/Afs Guide 'A An Improvement Program For
Schools," undated brochure, p. $;

47
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.teachere' ideas reach the IIC and that IIC decisions reach

Y
42

and be understood by unit teachers.75

'Attempts have been made to etermine if the philos-

ophy the school seeks to have is, in fact, evident® Indica-

tions suggest that it is. A statement of the school's phi-
.

losophy and objectives may be found in Appendix 33'1

In the spring of. 1973, as part of the school4s3self-

st,udy'for Southern Association accreditatiOn, a survey of the

community was conducted. Appendix econtains the questiOns

asked in that survey., Responses indicated that 98% felt, from.

communications sent to them and discussions and meetings, that

they understood the goals of the school. That these goals were

felt to be appropriate for their children was indicated by 95%

of the respondents.

The Visiting Committee observed in the school in.

March of 1974. Their report confirms the presence of the

hoped -for cVmate:

"The committee commends the faculty for the co-
operatiVe development of 'the statement of pu'rpo-
ses by the faculty, staff, and parerits,of the
school. The committee commends the faculty for
the acknowledgement*and support of educationally
sound principles. The committee further camends
the facult9- fortheir-commitment to continual
evauation of their statement of purposeq."76

75Principal',§ Handbook, pp. 32 -33i

76Dearinaton Elementar School Visiting Committee
Etpoxt, memeographed, p. 3.

48/
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The report further observes,

"The scho & program is consistent.with thee school's

purposes. \Tile program provides flexibility in learn-
ing experiences which are based on differendes in
abilities, bdckgrounds, needs, interests, and patterns
Of learning."77

As tA result of faculty discussions and visitdtipns

k

previously described, the staff, in February 1972, decided to

adopt the IGE model for school improvement and to begin pre:

.paring for implementation of that model when school opened fa.

\ the-1972-73 school year. Those who m ght choose not to partic-
,

ipate were assurecipthai.the system wculd attempt to transfer

them\to positions in non-IGE :;chbcq.s. For faculties lo later

decided to adopt IGE, it became necessary for the system to dis-
\

continue that assurance, because nine of the system's-fifteen

elementary schools have adopted the model
.

and the remaining

. 1

ones have adopted portions of it. The survey Used-to determine
.

.

the decision to utilize IGE is in Appendix F of :this study.

, ...

, All faculty members' except two responded positively. These
. ,

two were helped in relocating in other schools.
..

The starf ,immediately began in-service study of IGE.
. \ . ?

A schedule of these in-service activlties during the spring
,

and summer of 1972, prior to actual :implementation, is given

in Appendix Q. Additional in-service activities have contin-
:/

ged during implem'entation. 'Appendix H lilts these-4

771bid., p. 4,

40
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The staff agrees With thoze, who point to the inti;or,-.!

tance of creating and maintaining an. intere ing, appropriate

.earning environment and of providing worthwhi e instructional

activities. In a survey of teacher opir4ons, gi en in Appendix

I, 937. indicated that they feel th=ir classrooms o fer a goo.:

-setting. In the community survey referred to previo 917s

of the, respondents indicated they xelt the climate at rearing --
.

tor School is appropriate for learning.

Other-observers, too, have also noted the preseAc

of a desirable atmosphere in Deari reton School. The S`1 CS/Visiting Committee,reoorted,

'The sta commended for its commitment
to making the pigpir"s school experiences valuable
and worthwhile. i° The school environment reflects
a continuing interest and _pride. The teachers are
to be commended for their superb performance in
creating colorful, unique classrooms."79

As previou.sly indicated, each unit is responsible

for making its own'decisions. 'nese decisions are made

through the contributi'ons of ideas and skills by each unit

member." 1L "great deal of time and effort is spent _in unit .

planning 'meotings. In these meetings, group dynamics is

extremely inportant if each member is to contribute'and re-

act. Each must help maintain a healthy; positive et.-0.ron-

' p. 38.

78Ibid., p. 6.

pi. 7.

8011ni't Operations and Role:: (Day-ton:I/OtjA, 1970),

SO
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ment for disduspion in corder to get things done. In the

tether opinion survey cited in Appendix I; 93% of the staff

indicated that they fell)thatr,othe-1.-teachers think they are.
44

good, teachers. A similar percentage felt tIkey v7ork- cooper-

atively with each other and help each other with ideas.
87/0 'felt the teachers Sincerely open to each others' opinions:.

Flexibility come in this process as the unit makes

decisions based, not on a r-deteirained course\ of action, but
1 .

.

op the collective judgment f the team based on all available

inpUt which the.team colle -ivky assesses. How this is to
t\

be accompli shed, provides he lexibiiity. The objectives to

be accomplIshr do: not, 84. IGE furthei\providOs flexibility
,

through the unit'sidecisionS rearding how to-trull individu-7 ----

alize 1(arning to the needs of ach dhild's ovrit aptitude and

time table and his.unigue 'learning personality consisting of

his lea.rifing style, what motivates Iim/ sand his *relation i
.11.

with staff, and peers.82
I.

A number of outcomes have been identified' whichare

to beachieved in an IGE sdhool. These have been placed on/
cards which provide a place for self-assessment of the out-

.

come,. tips to consider .in attempting to achieve the. outcome,.

and activitits wiGh should assist in ffhieving the outcome,
f.

p..

62The Learning Program,p. 38.'

5i
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Inherent in T.,GE is the securing of assistance from colleagues.

Assessment of .outcome achievement is verified by monitoring by

someone from oatsi,de the school. On each outcome card, space

is,provided for the.evaluator to indicate that he has obsdrred
atki.nment,of the outrome, An These outcomes are listed in

Appepaix-.1., 'Each of these has Been successfully monitored
-

for each, unit. To ha.ve_ moved to thits point of cooperatiVe

accomplishment_from the point of self- contained classrooms
i

with only limited interaction between those involVed has

been no small accomplishment.

ti

k

.831gE Implementation Guide (Dayton: I/D/E/11, 1970),
pp. 5-6.
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.. CHAPTER' IV
:

FURTHER DESCRIPTION OF CHANGE

After determining' that the staff was interested in

working with IGE, through a process previously described as

involving study, discussion, visitation pridr to and as a

basis for making.a knowledgeable decision, each teacher was

asked to indicat& her commitment to IGE. Appendix K contains

the statement asking for this commitient.

)

The following are portions: of some of the responses:

"You may count on my full cooperation in the IGE
Program...I believe this program will greatly bene-
fit, instructional planning,."

_

"I very belch Want to be-part of the IGE program at
Dearington It appears to be exciting and fulfill;
ing for th students,tvhidh is i%rorth the extra amount
of` work r ired for teachers."

is with willingness; and great anticipation that
I look forty rd to working in the IGE program. I am
particularly interested in providing an indiViduali-
zed program for those who find it difficult to be
self-directed."

'"I am in full accord with the philosophy of the IGE
,vrogram and loOk,forward to working:with,it."

- "I agree very much with the tdeeof IGE, and I think
that the program will be good to farther organize.
w1.at Dearington is already doing."

iJ
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,-.. .,,....-,ee-,4 `;I am looking forv!ard to being apart of the IGE
nrogram at'Dearington: In my opinion, this unique

. program is an opportunity for both student and
Leacher to truly work together...I feel I will kTew
my students and'he able' to reach them` more effectively."

"I am anxious and very willing to participate in the
IGE program."

Typical of ,some of the :reservations expressed are these:

"I would have some reservations at some places, but
at Dearinoton,ihould be a grpat success."

have qualms; as I do when approachinany unknown,
am xehdy, willing, and eager to venture forth."'

"The only :tiling that bothers me is that Dearington
might be watched. more closely by the downtown people,
and in most cases I don't believe their attention
helpS any situation."

. .

As indicated previously, two, Members chose not to par-
., . v

ticipate. One of them wrote:

"I prefer not to particite inthe IGE .program for
several reasons.
1. I feel a majority of the ,students are not disci- 4

plined enough for such a program.
. 2. I can function best in a program that is departs

mQntalized or' self-contained.
. 3. I do not care for team teaching..,unless all

, teachers concerned have the same philosophy
*. about teachiTig.
For these masons I an request ing that I net parti-
'cipateln IGE'and that I be considered for a position,
in a different type of program."

In addition to the written ccmmitment, individual

conferences were held between the principal and each teacher

in order to reach agreement on assignment to a unit. These

assignmefits wexe baSed not only on teacher preferences, but
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Fete importantly,, on the basis of achie.ving Compatibility

of personalfties, strengths distributed in such a way 'that
options and alternatives are increased and subject area in-

.

terelsts ba.lanced, and a desirable variety achieved of differ-
,

._, .

teaching. -- styles arid'abilitie se,

As changes have 'occurred in,t4e -faculty since this

initial corimitment, consideration has been given to these

same criteria of selection and to a 'similar sincerity of
contraitinent to the IGE approach. Unit members have been in-

,

volved in interviewing appliCants and in making recommenda-

tions.,

Some irldicatIons of- teacher feelings regarding

/

-' waking together were given in 'a, previous section of this

study. Indications are availalDlc of their feelings regarding
.

other portions of their role in the IGE procesi. Table 3

provides the results of selected items from A Teacher Opinion

Slarvey which is provided in Appendix I.

to indicate a positive attitude toward
own work, ar.d toward their co-workers.-

These results seem

change, toward their

To enter an IGE unit for the first time-may be a
disorienting eXperience for those Accustomed to traditional

4

schogling. To begin with, the classroom does not look like
0,

a classroom, . It,ts, rather, a workshop in whic11- interest

4



'TABLE 3 .

TEACHER REa3ONSES TO SELECTED OPINION WINO- ITSIS

Item 1/4

ph agree or % di s-
, , z pa,rtially agree agree1; I find the school is making changes too

' fast. .
44% 56%

2, ,Teachers show entliusiam in accoMplishing
objectives. , 0.

. , 100%
.

,3. My students are raking good progress.' 94% .6%

- 4. My teaching rriikes me feel that I'm ,using
,, my talents to their fullest. 75%

-,

25%

5. Teacher morale is,high, 63% 37%

6. The'administration makes important decisions
without consulting teachers. 63% 37%

7. If I feel something is wrong, Ican easily
express the concern, 75% 251.

8. Parents ;show: that they apprecia":e the job
I do,, 81% 19%

9. Teachers have a stroncv Vols.,: in how the
school is, run, 87% 13%

10. There is good support for teachers who try
new ideas. 87% 13%

11, Our students are being well-prepared forthe future. 87% 13%

12. The principal backs the teachers. 100%

13. I feel competent in my work, 100%

14. I feel like I am growing in. my work. 100%

15. Teachers are encouraged -Li) keep abreast of
new ideF3s, 100%

16. I find eealing with students satisfying 100%

17.I have the things I need to do a good job 87% 13%

r"
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areas take the place of tie teacher conducting a:lesson for

all the children simultaneously.

The observer, who is accustomed only to traditional

classrooms is likely to be disoriented by the.sound. and move-
.

Ment even more than by the physical arrangement. As he be.

comed. more acclimated, however, it becomes clearer that the

activity is usually purposeful. It does not take long to be

able to distinguish w3tere activity is leading to learning and

where,it is pleasant but aimless.

Not all members of the general public, or even

within the eduCational community, are enthusiastic about

such a concept, of course. But that doesn't mean that the
0

goals of such a concept are invalid. It means only that

they haven't been fully articulated.

While the apparent lboseness may cause initial dis-

comfort io one accustomed to conventional patterns, the loose-
.

A

ness in reality is caused by the students doing the many

diffetent things school was conceived to encourage them-to

do84

Lack of formality in Classrooms should not be con,:

fused miAl la c1 of structure, plan, or careful thought.

84-Mberman, Crisis in the Classroom, pp. 221-225

$
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The teacher's primary responsibility is to create an environ-

ment that stimulates learning and to alter and .expand that en-

,

,vironment as the needs of the child change and his interests

become more complex. Traditional education where the teacher

is in front of the class lecturing and the pupils are seated

silently in neat rows conceives of the child's mind as little

more than,a camera or tape recorder that records what it sees

and hears. If the child can deliver back on a test what he

has read or been told, he j.s said to have learned. Those whet'

believe, in less formal edu&Ition do not believe this type of

is fully understood or that it will be retained.85

Adding the word individualized to learning does not

mean that the teacher instructs every child individually, nor

does it mean that group instruction is never utilized. Groups,

howeVer,*do not learn anything; only individuals do. Indi-

vidualized learning should make it possible for every child

to learn in the'envikonMent or context most appropriate for

him at that point in time when he will benefit most from it.88

Though many payslip service to individualization, a

lot,gets lo:;t between the, lip and what happens in many class-

rooms. An individualized program is not necessarily different-

85dalter Schneir and Miriam Schneir, 'The Joy of
Learning In The Open Corridor," The Mew York Times Magazine
(April 4, 1971), p. 78.-

'86Virail M. Howes (ed), Individualization of In-
;

stiUction (.Jew York: The Macmillan company, 197U), p. 14 .



4.4

fu

53

for each learner, but it must be appropriate .for each.

Su eh a program is based on the premiSe that :there is no

one best way for all learners, but there are best ways for

each learner. Human beings are not all alike. With all due

respect to the authors of the De,clax=ation-of Independence,

men are created different and unequal.87-

The teacher determines the needs of each chi and

sets lip a custom-made program to meet these needs by first

deciding what skills the child' should learn, then testing

to find which of the se the child already ke.s, then supplying

the materials that will help ensure that the child will learn

those skills ,that need to be worked on. 88

Modes for accomplishing individualization include

varying the learning goals from student to student; varying

the materials and equipment; varying the learning setting,

utilizing independent study, pupil teams, and small groups

most of. the time; achieving the best possible match in

assigning different students to different teachers; and

varying the rate from student* to student. 89
4

'871bids; p. 6.

88
, TaId.red 14.c.Queen "Individualized Instruction,"

SRA Research Report (1970.); 1.

'-8711en Heathers, "Laying :he Groundwork for an In-
dividualiv.ed Program," unpublished address "at Lynchburg, Va.
(January 22, 1971) .
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Efforts to individualize instruction have had'im-
,

pressive effects which have not always shown up on Standard-

ized test results. These include increased interest in school

activities, disappearance of most traditional discipline pr*-

lems, major reductions in drop out and truancy rates, harder

work by teachers with a greater feeling of satisfaction that

their efforts are helping children.90 .

To foster individuality, thb most fundamental thing

is to secure a wholesome. climate for growth. arch a clyete'

includes rich stimulNtion, Inesonsibie freedom growing with

years, the support of love and acceptance; balanced authentic

success experiences, encouragement to make commitments beyond

oneself. Perhaps some see an image of a soft, idealistic

world where children are petted and pampered and given to

much. But a child with a secure base from which to operate

into new and risky adventures is .an image of another sort,

which is anything but soft and sentimental, for it assumes

that life takes strength and is based on faith that a rugged

inward strength can grow to a level .)f power most men never

know they could haVe.01

Adults offer dhildren many pseudo-choices. Many

times, independent activities are simply assignments to be

9q1cQueen, op. cit., p. 4.

Ilaowes, op° cit., p.

Co
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done on their mill. At the conclusion of a directed lesson,
the teacher distributes. a worksheet or assigns a' workbook

page. She goes on to another group while the children hope-
,

fully work without disturbing ,anyone. Some hurry through;

others dawdle. Some run into trouble and give ,up, although

they may appear occupied. For these who finish quickly, ,

another "independent activity" is available. If the purpose

is to develop independent learners, these activities must do
more than keep the children busy. If children choose their
activities only when their assignments have been completed,

some have an opportunity to choose several times a day while

others, ,who-probably need to most, seldom do. To remedy

such situations, .sorie teachers schedule a daily period when

all the children freely-interact with the people and materials 1

available to them.92

We still aren't meeting children's needs if we make
them do individually what was really not appropriate even in

the first place when it was done in groups. Classrooms should

not be storage bins for facts, but launching pads for learniiig.
Children do not come ready to be pEtcked and squelched into

neat little packages that fit prearranged courses of study,
but as ,rare stones ready to be polished.93

'2Lois E. Williamst ndenonclent Learning in the Ele-
mentary Sc hoo 1 Classroom ( ;gas American Assofiration of
Elementar;:-Ianaergarcen-Nursery Education, 1968), po

G3Thoso- Who Teach Children (Atlanta: We stab, Inc..,
undated), p. gb.
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Because grouping is temporary and constantly.chang-

ing, the student comes in contact with more adults than in

the traditional clasSroOm. He learns to relate ,to and trust

more people. With more opportunities to develop these heal
,

thyerelationshit ps, he is better prepared for eilcounters in

the world outside the schoo1.94

Children present problems which do

even when the teacher believes in democracy,

note di sappear

-love, respect,

acceptance, individual differences, and personal uniqueness.

The teacher's responses create a climate of compliance or

'clefi:ance, a mood of contentment or contention, a desire to

make amends or to take revenge.95 Children ,are often too

dependent upon their teachers, and dependency can breed hos-

tility. To reduce this hostility, the teacher needs to de-

liberately provide the children a voice and a choice.96 The

teacher's role is to heal, not to injure. A major obstacle

to learning is fear of failure and ridicule. The effective

teacher ,;takes' it possible for each .child to err with impunity.

To remove fear is to invite attempt.. To welcome mistakes is

to encourage learning.97

04!,The Open ,9pace-School; How Does It
ary 1972), p. 16.a on Digest (Febru

95Haim G.
Macmillan Company,

knott, Teacher Ind Child
1972), Pi57ET7:157.7------

961bid0, pp. 81-95.

97Ibid., pp. 149-150.
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Deati:ngton S&Iol utilizes three units, each with
. ,

unit ledder,;dditionkteachers, and approximatiay 75 pupils.
< . ,

4.4

aOne of the units ccommodates pupils betwee n the ages of 8 and
.-.=.

10 who 'would be in grades 8 or 4y-
/
tnother ias pupils 9-11 years

. .

of age in grades 4 br '8k and the'ihird unit houses pupils 10,

11', or 12 years old and in grades 5 ar 6. There is intention"-, ,

al overlap of age and' 6-rade to increase the alternatives avail

able for any particu4r pupil:

As indicated previouslyAaih unit is responsible

kor its own decisions regarding grouping and pfoviding for
.

the children's varied learning modes into which students can

be grouped for iriyIhdtlir periods in order to facilitatq'the
.'-, 1

achievement of specific learning objectives. These Modes are:

the independent mode, in 1,&ichthe Child interacswith mater-

ials at his bwn_iate; the onerto-one Mode, involving pupil and

teacher or pupil and plipil; smal'group rrbde, consisting of
\

5 to 8 students interacting O achieve mutual objectives; or

the large group mode, lisefui for general presentations."

A sequence of meetings and teacher activities is de-

signed in order to create And implement learning programs
... .

Which accomplish this. In the goal-setting-meeting, the unit
-".

members maize decisions about broad.goals, appropriate content/
9.121121.i.92ErILE/111-22121a4. pp. 31 -39.

63



to meet these goals, and the appropriate teacher to:do the

preliminary research and program planning. The assigned

teacher then organizes the content, reviews available mater-

ials, develops teaching strategies, proposes grouping cri-

teria, and creates an assessment plan. In a design meetings

the_ plan to .the other unit raem:uerS whothe teacher presents

critique and modify it until it is acceptable to all. Tea-
1

chers.are then assigned specific planning to skis. In a. group-

ing and scheduling meeting, pupils are grouped accordim to

preassessment information based on the agreed-upon .criteriao

Then,' detailed outline of activities is develOped.

euational meetings are held frequently, sometimes daily, to'

handle such things as regrouping, problems, planning of

special events, and scheduling,specifics.99

I /DIE /A surveys were made each year to determine

the extent to which objectives related to these activities

had been accomplished. The survey forms are provided' in

Appendix L and Appendix 14. Answers were then groupedbby

I/D/E/A according to the degree of implementation of the

stated outcomes. Table 4 indicates the results, bat...ed in

each case upon the length of time the school had been uti-

lizing the ICE process. Even at the first testing, Dearilig-

ton was azzomplishing outcomes at rate comparable with

schools which had beeA involved.in IGE an additional year

99Ibid., pp. 84-85,
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TABLE 4

DEGEE OF Ift.PLELlii....TA.TIOI: OF ICE, 0.3i1C01:F.::: AT DEARINGTOIT MHOOL

1972 and 1973

Outcomes related to:

1. Adoption and implementation
2. School decisions
3. Unit organization
4. Unit planning and improvement
5. Relationships
6. The learning program
7. Student resoonsibilities

Degree of Implementation
1972 1973

587
64%
81%
68%
56%

. 64%.
32%
-PT

87%
81%
87%
65%
66%
65%
32%
68%

0._

Under such a program as that described in the pre-, ,

ceding paraaraphs, school becomes for the' child more than a

game of pass or fail., It becomes the uplifting business of

making the most of one's self.

As 'Glasser indicates in a previously cited reference,

Schools can be

goodabout.1°°

run which children, 'teachers, and parents feel

Indications from the items in Table 3 are that

Dearinaton teachers feel gobd about their school. The parent

survey previously cited indicate' overwhelming parental approv-

al of the school's goals and climate. Surveys of pupils indi-1

cate their approval also The survey form is given in Appen-
.

Llx N. -Responses to selected items are shown in Table 5.

100Glasser, loc, cit.
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TABLE

DEARINGTON PUPIL RESPONSES TO SELECTED INTERVIEW ITEMS

'Item Spring
1972

1. Do you like school more thA year `than last?
N\

.
Yes , 70%
About the same 15%
No 5%

. I don't kncw° 10%

. 2. .Axe you taught in the someplace all day?
'Yes, all the-time IO%

SPring
1973

60%
'25%
5%
10%

5%

.

Most of ,the time 45% 5%
,: No, we 'move around 45% 90%

.

3. ,tte the same students in class with you all ,

the time? Yes '10%
Most of-Thetime. 55% ,
Not always 25% 55%
No _ '10% 15%

-
,

.

4. Do you nice having older and younger students -

.

in,your class? Yes 40% 50%
Sbmetimes 45% 25%

. No 5% 5%
I don't care 10% 20%

.5. Has anyone talked to you about IGE?
, Yes 15% 70%

I=thinkso 5% 19%
No 60% 10%
I don't know 20% 10%

6. Have your parents heard of IGE?
. Yes 20% 50% (---

I think so. 20% 20%
No 0% 10%
I don't know 60% 2011

7. Have your parents attended a meeting about'
your school? Yes 55% 60%

No 25% :.5%

I don't know 20% 25%

C6

/
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The staff has assumed that informed andinvo1v6d

parents will be supportive parents. Previously cited sur-

Vays indicate a high level of parental support. This is

particularly gratifying in view of initial concerns, not

necessarily related to the School program, which parents

expressed openly through the press, public protest meetingS,

. and to their children. Prior to actual implementation of

IG8 inthe schdol, the kdea was explained to parents in an

evening meeting. During each of the two-years of utilizing
%

the model, an,evening parent meeting has been held in which
ti

the program and organization was explained. Also in each

year, an open house during school hours has enabled parents

to see IeE in actual operation. During individual parent

conferences, additional opportunity is taken for explana-
,

tion and answering questions. Particularly effective was

\
a presentation by parent members of the Project PLACE Com-

munity Council. At registration, each parent receives

mxitten material which explains the organization and pro-

gram. A Monthly newsletter provides current information

about activities _in the school. In a n informal survey con-

ducted through one of these monthly newsletters, 94 of those

who responded indicated approval of -21lis communications dL-

vice. To further assess the extent of parent knowledge about

the school and support for its efforts, a parent opinionaire

was liven. Appendix 0 is a copy of that survey instrument.

A



lesponses were assessed tb determine the extent of those.
.

knowledgeable ( 7 57. or ' higher correct re si)Oh,se s) and sup-
.

.4 t.

portive Table 6 indicates results of, this dsse ssment.

Of the respeitaerits whose answers indicated an adequate

%knowledge of the program and who expressed an opinion,

mock, were approving 'o4: it,. Approval was indicated by 9170

of hir respondents.

TABLE 6

EXTENT OF -DEAING'110ii PAREIT.0 KIM.LEDGE. AND SUPPORT

Knowledgeable/approve
Knowledgeable /do not approve .

.Lack knowledge/approve
Lack knowledge/do not approve
Knowledgdableino opiiiion

- Lack knowledge /no opinion

0
.

,.

.,

. 73%
0

18%
4%
1%

.- . 4%

tv

a

£8

V.

- ;



CHAPTER V,
04 4

SAKARY, COXLUalONS, AND RECOLL2,NDATIONS FOR FUR2HER STUDY

Experience with change at Dearington School has

been Sufficient to make tho'se involved want to see contin-

,ued grolAh and improvement in the spirit of constant assess-
,

ment, goal definition, implementation, and reassessment.

Edupaticin can become the personal act of meaningful discovery

it is,supposed iOlbe. Growth' and gratification can result

' fironploring new ways and breaking old mold's. For those

who share a dftirp for this to happen, ICE can be a welcomed

arrival.

O

Findings suggested in Tables 1 and 2 seem to indi-

cite 'the importance .of interpersonal relationships as Per-
-.

. .

.

ceivec by those, with whom he arks A s important ones for the

leader 4f charibeto posceSs. Further ,examination might ete-

termine if there is any consistency among faculty groups

regarding desirable characteristics. Identification of gen-

,er4lly desired characteristics could prove beneficial for
A 1.

inservice eevelapment, persOnnel selection, and implemen-
.

tation phe'ses of the change process.

63
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Observations regarding the school's philosophy

suggest the desirability of thorough consideration and

study by staff and parents in the formulation of the phi-

: losophy. Observations cited and responses reported in

Table 3 indicate the des:.rability of a warm, accepting

school environment. Further research could prove helpful'

in identifying desirable aspects of such an environment and

on how it might be successfully developed and maintained.

As a result of what we have learned'about ourselves

.from this stuldy, we have identified areas in which we want

to continue our progreis, and other areas to which we feel

we should give continuing interest and effort. As the re.-

salts of Table 4 indicate, one such area is in continuing

to increase student "responsibility. How to accomplish

increased, responsibility and the larger issue of-the effects

such changes in behavior have on over -all performance seem

appropriate areas for additional investigation.

There should be little question from responses

given in Tables 5 and 6 that positive support of pupils

and parents seems to be possible when they are knowledge-

,
able of and involved in planning and implementing change.

:esults reported throughc at the study point to

positive ,:lunge. This was accomplished with a very high
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degree of suOess, but one should not conclude that it was

done.without some controversy and conflict, although such

was indeed minimal.

Controversy and conflict are unavoidable, with or

without change. They are an inseparable part of intentional

change. To often, however, conflict is feared and avoided,

thus inhibiting the change process. If it is anticipated,

though, it is possible to keep conflict from becoming such a

diversion that it halts the planning process or makes change

impossible. There are many methods for mauaging conflict,

including r,les of procedure, use of agenda, voting, and par-

ticipation in training programs developed by behavioral scien-

tists. One who knows the points of probable conflict can use

these to manage the, conflict situations in a creative manner.

'Effective conflict management can also reduce the apparent

suddenness of change and encourage less disruptive, more grad-

ual change. Conflict can help improve or strengthen communi-

cation, prevent polarization, and even shift the balance of

power. The change advocate who can anticipate conflict may

be better able_to utilize-ts potential. 101

The staff seems to agree with Augsburger, who writes,

"I am responsible for the way t react to you. You
cannot make me angry un)ess I choose to be angry,

1015bhaller, op. cit., pp. 160-168.



I am free to react in concerned,.understanding
. ways if I chobse to. 102

Through discussidii, workshop experiences, and de-

liberate determination, the staff has attempted to cone to

a point where they call', as described by.hugsburgeT,

"be willing to see life from others' perspectives,'
begin to understand them and know yourself."103

Change must take place. Traditions, fear of charge,

uncertainty, and a strong disposition to maintain the status

quo have to be understood ar:d coped with.104
A

Obviously,,change and imkrovement are not the same

thing.105 Despite the claims of many, however, relatively

little ib known aboUt how to achieve_ predictable change, and

much of= what iS known is about what won't work. 106 Thus, ad- -

ditional study' of the change process would seem valuable for

-those already attempting change, to bring about refinements

and improvements, and for those who would begin deliberate

change efforts. i

/

There may be value, too, in looking back to discover

reasons and lessons to be learned from the demise of many in-

novative efforts., Those involved may never have really learn-

102David iT0 Augsburger, The Love Fight (Harrisonburg,
'Va.: Choice Books, 1973), p0 530

p. 130.

104Jenson, on. cit., p. 503.

105Ibid0, p. 437.

1055haller, op. cit., P. 11.
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'
ed. how to carry out meaningful in-service workshops and

many staff members may not have carried the learnings from

the workshops back to the classroom. Many schools miy have

adoptdeomevisions accepted by the crowd without really unde:-

standing why. Initial innovators, when replaced, have almost

alWays been replaced by moderates. Even though a majority of

the community may not have wanted to return to moderation,

school boards "sense" the need to do so by listening to the

loud, unhappy minorityJ.07 Some have been unsuccessful be-

cause they may have tried to proceed too rapidly, with in-

sufficient and inadequate preparation and interpretation.108

As. the complexity' of education increases, the pres-

sures generdted become more restrictive. Even the strongest

willed principal may find himself unable to exercise his

uniql.te productive abilities. Institutional pressures can

foi'be him to place 4 high priority on subtle and inoffensive

social engineering. As the principal becomes 2increasingly

skinful in gaining suppo-rt, popularity, and .rapport, he

may mow.: way from substantive involyement in the initiation

and implementation of change and become more interested in

his own surkival or advancement. Initial success in bring-

inging about change.may result in increased exposure, and as

107Don Giines, "Why Innovative Schools Don t Re-
main Innovative," N/WSP Bulletin (February 1373), p. 3.

108Franklin, op, ci t . p. 65.
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he takes positions on controversial issues, the principal

can become a target for criticism from parents, teachers,

.or fellow principals. Foreseeing this, he may hesitate -Co

make decisions that have far-reaching implications. To

avoid criticism, the principal may move from problem to

problem without reaching solutions. The result may IL a

behavior of noncommitment.109

The effective leader of change realizes. that na

system of improving education may be regarded as finale

New research and technology will tend to render any inno-

vation obsolete as time goes on. Therefore, a capacity

for self-improvement, for evaluating current practice, and

for departing from it when conditions require, should be

built into the change organization.110 Neither individual-

ization nor any grouping arrangement will guarantee learn-

ing. Experimentation with different organizational arrange-

tents and ways of teaching is needed if schools are to be

successful at meeting individual needs. In training child-
-

rem in rote repetition and regurgitation of factS however,

schools may deceive them into believing that this is learn-

ing and tha-: what they have learned in this way is wisdom.

Learning should be the continuous adventure of thinking an-

alytically, critically, and. indepencrently. The greatest

103Novotney, oio. cit. 'pp. 34-38.

110Princilpal's Handbook, p. 4.

1
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gift a teaOher h =is to offer her children may be her own per-

sonality. When everything else is forgotten, this
left. It is not alwrS through subject matter, but also

by example that one teaches.111

BecaAse the principal is,.in most schools, the pri-

mary or only organizational specialist, if he doesn't take,

leadership in c. nge, it is unlikely anyone will. In a

changing school, *shared leadership emcraes. Lisfaction

and high morale result less from rewards and raise and more

from the intrensia satisfaction derived from a high degree of

personal involvement. It is the principal's job to lead

the4'Way. 112

In The Miracle Ahead, George Gallop summarizes the

task before 'us: L

"In any discussion of education it must be borne in
emind that we are only now beginning to be, dimly aware
of the great potential of the human mind, and we have
scarcely reached the point of recognizing that man-,
kind must face up to the Herculean task of how best
to develop the grat and largely unused powers of the
brain, and how best tp apply these powers fox the
good of mankind once they are fully develoPad. To
ignore-the revelations of recent years would be un-
thinkablef,and to fail to take advantage of them in
designing an edticational program for the future, un-
pardonable."113

in-Howes, op. cit. pp. 25-27.

112Howard, "The Principal As A Change Agent," p. 11.

113Georere Gallop, Th_e_191.1cle Ahead (New Yorky Har-
per & Row, Publishers, 1964-1,--p,,a0.

z
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APPENDIX A

SCHEDULES OF IhOw.alops, CONSULTANTS, AND VI SETX.CIONS
. 1971-72

1971 - .#

`man. 21- Dr. GlentHeathers, cansrltant - workshop on
. Individualized Instruction

Mar. 4 Dr. Lynn Canody,consultant - workshop on team
scheduling

_Mar. 15- John Holt, consultant -° informal conversations
on humanizing instruction -. .

% . . ..-- /

Aug. 2.-6 IforlFshop - "Every Child A Learner"
Dr. Jack Frymier, consultant
Dr. Jesse Lee Allen, consultant

Nov. 6, Dr. Azelia Francis, consultant - workshops on
12,13 construction and use of learning modules

. Dec. 7-8 workshop on "Man:A CourSe of Study" conducted
by 'personnel from Educational Development Center

Dec. 18- workshop in "Elementary :Science Study" conducted
by personnel from Educational Development Center

1972
ran. 22- Mr. and Mrs. Howard Hines, consultants,

on individualized reading

Feb. 2 - Initial overview presentation of IGE-to
staff

workshop

Dearington

Feb. 10, Staff, Visits to other schools
17

Apr. 24- Address by Dr. John Goodlad, an originator of IGE

76 ).

a
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APPEUDIX B

DE &RANA Apia NI 32 RiiTO `TICS

Listed below are 15 atti udes group of administrators
have iderttified as desirable. qn tqq,e spaces to the left,
please.chcck 5 items in each c r ry.. To the right7Trea.se
check your evaluative judgment as it applies to your principal.

, of primary importance
B of next importance
C least in importance,

1-
2-
3-

usually
sometimes
seldom

1. Is sensitive to reactions.ot o iers; sea s
with them uzierstandingly; recognizes dis-.
content.

.

2. Adequate professional background;
lievesin continuing scholarship; dis-
plays knowledge and judgment that earns'
respect and appreciation of co-Workers.

3. Has courage to deal with unpleasant-prob-
lems.objectively and frankly; is concern-
ed4with the growth of individuals invol-
ved, not with.freedom from annoyances.

11. Accepts suggestions in .a spirit of good-
will; views actions in relation to learn-
ing experiences in the school.

5. Is available to staff for discussion of
problems; frees himself from routine to
turn energies toward creative leadership.

6. Strives. to achieve democratically-deter-
mined goals; allows diverse ways of work-
ing toward these goals.

7. Gives leadership in improvement of instruc-
tion; has inward assurance tint to direct
is not undemocratic and to support isn't
tc surrender responsibility.

8. uvelops feeling of mutual confidence and
helpfulness which encouTag?s individuals
tc grow toward their best potential capaq-
ities.
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DESLRABLE ADMINISTRATOR CI-LIRACTERIfICICS - Continued

C 3

9. is care u 0:keep two - -way communications
'lines open; his communications are unambig-
uous and direct.

10e Has-sense of humor; sat s example of being
pleasant and -courteous.; uses good 'public
relations techniques with staff ,pupils,
and public.

11: Possesses ability to coordinate work of
staff - professional and nonprofessional.

12. Is honest/ sincere, and objective in eval-
uation;

13. Gives adequate assistance to new teachers.

14 Is willing to delegate authority.

15. Promotes regard for the profession; ob-
serves ethics.

Addition4 comment s:
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APPENDIX C

PROJECT PLACE TEACHER PERCEPTUAL QUEMONAIRE

We are concerned with how things get done in your school,.
who makes decisions and in general how you see your prin-
cipal's role in regard to the functioning of the school.
INSTRUCTIONS: Below are some questions about how priLcipals
and teachers work in a schoo. Please choose the ansI:rer
that describes the way thing usually are done in this school.
I. DOES THE PRINCIPAL TALK ABOUT ADLINISTRATIVE PROC2,DURES

AT FACULTY 1.1E.P.INGO OR..11.30UT EDUC.-CIONAL PROBLEMS?

1. Talks about administrative procedures.

. 2. Talks about administrative procedures, but some-
times educational problems.

3. Talks mostly about educational problems.
2. DOES THE plucipAL PinVIDE FOR AND MAKE LUSE' OF A PROFES-

a011/11., LIBRARY I* IICH RELtaES INarRuonorf TO NEW IDEAS,
PRACTICES AO PMCEDURES?

1. He rarely provides nor makes.u,se Of a professional
library.

2. He provides a profesional library and occasionally
makes use of new ideas, practides, and procedures.

3. He provides and makes specific use of the profes--
sional library for new ideas, practices and proce-
dure s.

3. DOES TIE PRINCIPAL ARRANGE TIME FOR YOU TO MEET WITH STAFF
MEMBERS ON 1.1UTUAL PROi3LINS?

1. He rarely arrantes time.
2. He some' ime s arranges

3. He alm st always arranges time.
...

4. DOES ThE PRINCIPAL TAKE OR SEED TEACH RS TO VISIT a3HOOLS
WiERE THEY 't RE PRACTiCING ICED PR,1CTICF,S AND Pick
CEDURES?

1. He taices or sends us.
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PROJECT PLACE TEACH2R PZRCEPTUAL QUE6TTOEILRE -Continued

2. He sometimes takes or sends us.

3. He almost always sends us, when possible

5. DOES Ti! E PRILCIPAL HELP PROVIDE THE N.:ECESSiRY REa.1U.a2s
IOU NEED TO ACHIEVE YOUR EDUJATIONAL GOALS OR YOU

LEFT TO YOUR 0'.../11 DEVICES?

1. I hardly ever get any, help.

2. I get some help, but not as much as I need. A

3.. I get all the help I .need.

6. DOES TIlE PRINCIPAL IITERVIEW NEI? STAFF 1.1.Ei.:7-3.ERS ;wi) TELL
THiN THEY TALL BE ',4012.KING IN A amon USING 1,11:;`,211-

ADS riND PRACTICES IN KE PING WITH OUR CHANGING'S:JCL2Y?

1. The principal rarely orients new teachers by tell-
ing them they are expected to try rkev.r ,approaches.

2. The principal.sometimes 'orients new teachers by
:telling them they are expected to try new approaches.

3. The principal almost always orients new teachers
by telling them they are expected to try new ap-

Vroache s.

7s DOES THE PRINCIPAL ATTEND PROFESbIONAL ESE2INGS ArD ti IT-

.ffiops AND LAKE U6E OF 11:F01-NATION BY ACT 'LES
IN THE ::I 43,.n?

1. He rarely attends nor makes use of the information

received.

2. He attends and sometimes makes use of the infor-

mation received.
,.

3. He attends and almost alwayE. makes use of the in-,

formation received.

8. DOES'Ti-L-: PRINCIPAL :.1-10:11 THAT IJi I Ei KrOWLEDGE:1BLE ABOUT
.ChANGE;5' IN PR.1.CTICES By Faj PARilICIPX.TION IN

1;ELTING.3, GROUPS OR INDIVIDUAL CCI.FERENCES?

1. The principal lacks familia::ity with changes in
educational practice.

so
9

r P
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PROJEge PLACE TEX1-2..R PERCEPTUAL QUEMONAIRE - Continued

2. The principal occasionally shows familiarity with
educational practices by references to le w develop-

.

mentb.

3. The principal almost always shovis familiarity with
references and application of new developments.

9. DOES THE pan.*CfP,IL a1011 INTEREa IN NEW DEVELOPIIENTS IN
EDUCATION BY 111S alPPOld FOR'T2,ACHERS USE OF NEW IDEAS,
METHODS JR PROCEDURES?

ONNINIEMO~MmilI

1. The principal, rarely supports new ideas, methods
or procedures.

2. The partincipal soraeti les supports new ideas, meth-
ods or procedures.

3. The principal almost alway s supports new ideas,
methods or procedures.

10:DOES THE PRIECIpa An IN TIIE PROMOTION OF NEW
METHODS Al;D PROCEDURES BY USING OUT5TDE namnrE PEO-
PLE OR BEING A TEACHER OF TEACI-ERS 1111,iSELF?

1. The principal rarely uses outside resources or
takes responsibility for teaching.

2. The principal sometimes uses outside resources
'and takes responsibility for teaching.

3. The principal almost always uses outside re-
sources and takes responsibility by being a
teacher of teachers.

11.WHEN THE PRINCIP4 HAS MADE UP It S MIND /1.13017.0 331,11.7.2:1ING,

HAS HE EVER CHANGED IT WHEN THE TEACHERS OBJECTED?

1. Hardly ever.

2. A few times when the teacCers had good reasons.

3. Quite often, whether the teachers had good reasons
or not.

4. Practi..ally every time anyone objected.

SI.
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PROJECT PLACE TEACHER. PEIrMYZUAL QUEaIONAIRE Cant .rued

12. 17HAT DOES THE PRINCIPAL 1,0 ',.TrIE11 HE AND TEACHERS DISAGREE
A1301.:2 AN t:DEA IN TIE GilDUPING OF STUDENTS?

. 1. He doesn't encourage teachers to express their
A opinion.

2. He lets teachers express their opinions, but only--
sees his side.

3. He lets teachers express their opinions and we
look- at both sides.

13. HOW MUCH DIRECTION DOES THE PRINCIPAL GIVE AT FACULTY
WEETINGS;

/
1. 'The principal urges the faculty to accept his

point of view,

2. The principal expresses his point of view, but
does not impose it on the faculty.

3. The principal lets a point of view emerge from
the faculty. .

14; WHEN THE PRIIICIPAL A3 ;S TEACHERS TO DO Sa.iliffilING THEY
DO NOT WANT TO DO, DOES HE OR DOES HE NOT EXPLAIN WHY
THEY 'IAVE ' DO IT?

0

. He almost always explains why.

2; -He sometimes explains why.

3; He hardly ever explains why.:
c

15; AFTER THE FACULTY HAS IDENTIFIED A PROBLEM AREA
TO WORK ON, U ILLY DECIDES How TO PROCEED?

THEY WANT

yhevprin ipal decides and tells us.

2 The prinbipal listens to our ideas abotit it , and"-

he decides..
,

3. The principal -talks it .aver *.,ith us and..help's us
decide.

4. The principal lets us ducide:
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P.Ro3,-.,;(3T PL,10E TEXIIER PERCE'r.2UAL Cc,,tinued

-16. VILIT la:JD Hap DOE,S THE PRIT.CIP,iL ('IVE A TA U. G20YP
;4).2KING ON A. PL1.1:2IC.ILAR P.,,OBLE1.1?

.1. The principal tells the group what ,,t-o do and how
to do it.

2. The principal te.lre the grbup what to do, but let s

the grok.ip decide. how to do it.
.

3.. The principal 1e,4ves it-all in, to the group, but
offers suggpstions.

17. DOES THE, P.R.11,,CIP.,'.k.L EF.CCURAG. ORD...:RLY 8001.16 AND ADHER21:CE

`10 arHEDULES?

1, The principal cares very much about order and ad-
' hereAce to time schedules.

2 ghe, principal sometimes cares about order and ad-
herence to time schedules.

- 3., The principal rarely concerns himself about order
and time 'schedules.

18, IN 1. DI ,13USION 'ABoutil THE 'USE OF NEW 1....ATERIALS, NEW ORGA,
IFIZATIONAL PLANS (.)1? NEW 1,-,ETHODS FOR TE,ICH3RS, WHO 4,1,11,36.
THE DECT4ONS?

We usually do it the way the principal decides.

'2. The principal and -teacher's decide togetl,er.

3. The principal expects the teachers .to decide, but-
gives advice if Ve ask.-

',4. The teachers osublly make the decisions and tell
the piincips:la'

19, rDOES PRINCIPAI-1.1,XE 'XHE XHCOL A PLACE THE YOU CAN

NOT °al T.E,t.CH,EFFECTIVELY, 13UT ALs3' ENJOY Z.=.0H2, PERanu,
(such as faculty_ parties, a pleasant facul-

ty .,lounge')

. alway.s tries to make the school enjoyable.

-z. Ebnieti..,es tries to make the school enjoyable.

3, Practically never tries to make the, 'school enjpyable.
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PROJECT PLACE TEACHER PERCEPTUAL QUEJTIONAIRE - Continued

2,0. DOES THE piarcipas aim.' THAT 1113 DI saiIKES TEACI1ERS IN THE
SJHOOL OR LOT?

1. Shows dislike for none of the teachers..

. 2. Shows dislike for a few teachers.

3. Shows dislike for dome teachers.

4, Slows dislike for most teachers.

21. DOES THE PRIEcipa, MAKE CONTACTS WITH YOU-IN A WAY I* CH
kAKES YOU bERVOUS AND URCOI,FOR2ABLE, OR DOES HE MAKE CON
TACT IN A HELPFUL WAY?

1. Just about always helpful.
2. Often helpful, but occasionally makes me uncom-- fortable.
3. Often makes me feel nervous and uncomfortable

but not always.
4. Just about always makes me nervous and uncomforr

table.
22. DOES THE PRINCIPAL SUPPOZT PROMOTION OF THE BASIC GILLS

pRuRILY OR DOES HE ALS) aJPPOl?T TEACHER'S IDEAS?

1. Skipports_ primarily the basic

2, Supports the basic skills, but sometimes teacher' s
ideas.
Supports teacher's ideas in all areas.

23. IN THIS XHOOL ARE YOU aJPPOSE'D TO USE THE PRINCIPAL'S
IDEAS; OR YOUR OWN IDEAS'?

The principcil makes available primarily his ideas
as resources.

2, The principal makes available his ideas, but some-
times considers ideas cf teachers.

3, The principal aliac.)st always considers teacher's
ideas,

C)
'
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PROJECT PLACE TEACHER PERCEPTUtt, QUES.P.IONAIRE - Continued

24. DOES THE PRINCIPAL SLOW THAT HE \ELL HELP YOU Ian' SCHOOL

1.,ORK ALD Tilkl:GS YOU 11.1.GIT.0 'WANT TO ALY TO HIM ABOUT?

I. Neither with school work nor anything else.

.
2. 'With school work, but nothing else.

3. More with school work than other things.

4. About the same with school work and other thing's.

5. More with other things than school work.

25. DOES TIE PRINCIPAL aiow THAT HE LIKES TEACHERS IN TIE'S
SCHOOL OR NOT?

1. Shoys that he likes all teadhers,

2. Shows he likes most teachers.
emb......41011

3. Shows 11-1 likes Some -teachers. ,

\\ 4. Shows he likes juSt a few teachers.

IS\TIE PRIECIPAL USUALLY FAIR OR USUALLY UNFAIR WHEN lig
.DECIT\DES TILINGS ABOUT TEACHERS?.

Li He is always fair.'

2. He is usually fair.,

3. He is fair to most teachers; A few are treated
better; a few are treated worse.

4. He is unfair to most tea iers.

27. DOES THE PRINCIPAL SID;./ EVIDEN (E 01:,' MORE INEEREST IN
YOUR NEEDS AND SATI,',FACTIONS AS A TF.A.CHF,R OR IS HE MORE
INTERESPED IN YOUR arBJECT MATTER C01,±PETENCE?

1. Shows little or no concern about subject matter
or the need-a...and satisfactions of teachers.

2, Most interested in subj.;ct matter competence.

3. Most interested in subject matter competence, but
sometimes in the needs c.nd satisfactions of teachers.

4. More interested in the needs and satisfactions of
teachers than in subjecl. matter competence.

85
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APPENDIX D

DEARIRG2C:' ELEiENTARY SCHOOL PgILOEOPHY AND OBJECTIVES cb. .

We believe that each child entrusted to cur care is a unique
personaliti worthy of having his pctentialities developed to the
fullest. rls teachers, we must b4 aware of thel physical, intel-
lectual, social, emotional, and spiritual needs of the child,
for'only as these are dealt with can we hype to direct him to-
ward his maximum development.

Specifically, our children need:
To dev lop a positive self-concept leading to self-
respect nd regpect for others;

To feel loved and experience a sense of belonging;

To develop academic and social. skills;

To become excited about learning as a result of ex-
periencing success;

To grow '.1-4 self-control and independence.

We believe that:

Children sense the importance of learning from observ-
ing the attitudes and conduct of others - parents, tea-

_ chers, peers;

Children will learn if the material has meaningful re-
lationship to their own experiences and if they can
see purpose in the learning for their present lives;

Each child has his own way and rate of learning;

Based on these beliefs, the objectives of our school are:

To show by enthusiasm, example, and guidance that we
believe learning is importemt;

To insure that each child is involved in appropriate,
well-planned learning expwlences;

To provide enriching exper%ences so the child will
have a broader base for_co:Iceptual learning;

To provide a variety of lez.rnixig experiences and
teaching methods in an attempt to engage the child
on the appropriate instruciional level;

3.'



81

DEA1ZINCT011 WHOOL PEILOWPilY AND OBJECTIVES - Continued

To use a variety of equipment and materials in order
to give opportunities for children- to involve all
their senses in active learning;

To engage in teami small group, and individual study;

To provide meaningful practice to reinforce patterns
of acceptable behaviors

,
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APP=U E

COP4UNITY SURVEY QUESTIONAIRE,'

A. Goals cf the school

1. Do you feel that you understand the educational goals
of Dearington School as stated in Communications sent
to you and through discussions at parent-teacher con-
ferences, etc..? (Circle one)

Yes Reasonably so Na

2. As you understand the educational goals of this school,
do you feel they are appropriate for your child? (Circle
one)

Yes Reasonably so No

B. Homework

1. Do you feel the amount and type of homework your child
receives is appropriate? (Circle one)

Yes No

2. Comment - if you wish

C. Learning climate
*

1. Do you feel the climate at Dearington Sdhool is appro-
p,yiate for learning? (Circle one)

Yes No

2.Comment, - if you wish

D. Reports to parents
1. Do you feel the method of reporting your child's progress

.ic satisfactory? '(Circle.one)-

\)
Yes No

2. Comment - if you wish
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comanarry SURVEY QUESTIONAIRE - Continued

E. Welcome to parents

1. Do you feel welcome at Dearington School? (Circle one)

Yes No

2. Comment - if you wish

F. Involvement of parents

1. Are you encouraged to become involved in the operation
of the school? (Circle. one)

Yes No

2. Comment - if you wish

G. Please make comthents here concerning improvements needed
in any phase of the school operation.

.1

S9
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APPEIMIX F

SJRVEY. OF DEARINGTON"-gAFF CONCERNING ADOPTION OF IGE

/Ire you in philosophical. agreement with the IGE idea of
ooperative planning atd decision Lating in terms of each
individual pupil?

Yes No

Would you like for Dearing-ton School to use this appgoach
next year?

Yes No

If -we have an opportunity to do so,, which of the instruction-
' al components now being used or proposed for use along

the IGE organization would you be interested in? (Check one,
two, all, or none):

. J

IMS Math
-Wisconsin gn for Reading Skill Development
Physical Motor Development

.

111
If the decision is made that Dearington School will use the
IGE organization, do you wish to remain and be an active
part of, it?

.00

,90

Yes. No

p
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APPENDIX G

DEARING2014 ICOL IN-SERVICE SCHEDULE PIWARING FOR` IGE
a.)-RING 11141) ISUiala 1972

Mar. 8 - Presentation about IGE to faculty by IGE facilitator
Mar.27 IGE PrincipaP,s meeting
Apr. 7 - Organizational meeting of EIC
Apr.10 - Presentation to parents: filmstrip - "Organized For

Learning"
Apr.12 - In-service film: "One At A. Time Together"
Apr./21 -. Dr. Richard Dingman, consultant - "Leadership Myles

and Strategies"

Apr.26.- Presentation by unit leaders from other IGE schools
May 10 and 1.7 - Visits to other IGE schools
Jun.12'- 16 - Dr. James Payne, `consultant - behavior modifi-

. cation wOrkshop-
Jul.31 Aug. 4 - IGE League workshop
Aug. 7 - 9 - III 8 workshop
Aug.10 -11 - VIDRED workshop
Aug.14 -15 - Movement education workshop
Aug.16 Dearington IGE workshop

4
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APPEMIX H

DEARINGTON ECHOOL IGE IN `SERVICE ACTIVITIES 1972-74

1972
Nov. 21 - slide presentation by IGE facilitator

Deq. 8 - Mr. Hayes Kruger, consultant psychomotor workshop

1973
an. 23 - CORED; Performance Testing and Observation
Feb. 5 - Performance Objectives
Apr.- 7 - Dr. James Espositth, consultant - group dynamics

workshop
Aug. 13 - 17 - Planning Individual Instructional Programs
Sep. 26 - Unit operations
Oct. 11 - 12' - Mrs. Joyce Fowler, consultant - learning

centers
Nov. 28 - Increasing pupil responsibility

1974 ,
.

/
Jane 14 - Presentation to pupils about Project PLACE

Feb. 15 - M,rLs. Dolly Terrell, consultant - transactional
1analysis workshop for staff and pUpils /

Mar. 23 - Dr. D.L. Warren, consultant - human relations
workshop . ,

Apr. 3 - IGE Roles and Responsibilities

viV

1
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APPENDIX

PROJECT PLACE TEACHER OPINION SURVEY

Circle the response which corresponds most nearly to the way
you feel ztheut each *era: A-agree; PA-partially agree; PD-
partially disagree; D-disagree.

1.' I FIND THAT TI F; HOOL
FAST.

2. I SELDOM `ALK.TO OTHER
MATTERS.

IS MAKING CHANGES TOO

TEACHERS ABOUT PERSJEAL

3, THE Cal :UNITY FEELS THAT TEACHERS DES2RVE HIGH
STATUS.

, )

4. TEACHERS, ai01,1 EN2HUSIA.S4 IN ACCODTLISHING OB-
\ JEOTIVES.
\
\5.5 MY STUDENTS ARE 14111aNG GOOD PROGRESS.

G..I CAN'T DO A GOOD JOB WITH MANY STUDENTS BECAUal
THY HAVEN'T LEARNED.

A PA PD 'D

A PA PD D

A PA PD-D*-

A PA PD D

A PA PD D

A PA PD D

A PA PD D.

7, I DON'T MAKE EDtiGH FROM TEACHING TO LIVE COMFOR,-
TABLY. A PA PD D

8, THE PRINCIPAL IS REALLY.CONCERIaD WITH MY IvELFARE. A PA PD D

9. MY TEACHING MAKES 14E FEEL TH1Y2 1'14 USING 14Y TAL,
EflTS TO THEIR FULLESC.

10.:ALL THE TEACHERS IN THIS i0OL HAVE ABOUT THE
SAME SrATUS.

11. .TEACHER MORALE IS HIGH.

12 TEACHERS DECIDE WHAT al-LINGES ARE TO BE MADE IN
CLAS311.101,1 INSTRUCTION.

13, TEACHERS HAVE TO COldDLAIN TO ..7.12 CUSTODIAL 1(131?.1C--
DONE.

14. OTHER YEACIERS THINK I AM A GOOD-42EACHER.

15. bob. IT TEACHERS GET BETTER AS.DIGDIDIENTS WITHOUT
B.ING EFFECTIVE.

A PA' D

A PA PD D

A PA PD D

A PA PD D

A PA PD D

A PA PDD

A. PA PD



PROJECT PLACE TEACHER OPINION SJR VEY - Continued

18, I CAN!T BE llYa3LF WHEN I'11 WITH 1 Y SiUDENf S.

17.. TEACHL RS. OFTEN BUCIIE Ui,:DER TO KOREJX)MINANT
IER S.

18. THERE f.RE JOBS ."ITCH 1.K.)ULD OFFER ME MORE OPP OR.:
T UNIT Y FOR C REA:T I V IT Y

19. STUDENTS LIKE ME.

20, SCHOOL IS SfiCUS QUO ORIENTED RATHER THAN IN-
: NO VATI VE

21 I NEED 1.10RE TI. -1E TO PREPARE AND t'DO RDUTI NE PAPER
A PA ..PD

22, I'D BE MOTIVATED TO DO A BETTER JOB IF I IERE
PAID WREN A PA PD D

23. TEACHERS ARE INVOLVED IN SCHOOL DECI SIO NS AFFEC-
TI NG CLAS.3S)014S. A PA PD D

24. TEACHERS' 1PkI0 ARE LE.-tDER S IN OUR S,,-TICOL ARE C REA,
_ TIVE IN TEACxIING. A PA PD D

25. THERE I S LITTLE PRACTICAL. US-4. FOR TaCiAT WE TEACE. A PA PD D

26. THERE I S TOO MUCH mass AND suiaN IN ME SCHOOL. A PA PD

27, MANY Set- TENTS DON'T LEARN BECAUSE THEY GET. NO EN.
COURAGEL:Ela AT HONE. . A PA PD

28. THE CO.billUNITY IS ANXIOUS TO SEE IMPIKNEMENTS IN
THE 1.100L

A.PA PD

A PA' PD

"A-PA PD, D

A PA PD D

A PA PD D

29. CLO SE 52 S ARE aLY-ER F, ULTY MEMBERS.

30. S2UDE1N S GET ON MY NERVES.

31. Apia a cif 2,1'210 N Oat S Iid)01(1). ANT DECI E.1.'CO IIICTHOUT

CO NSILTI TEACHERS.

32. I FEEL PI NANCIALLY 4CURE

33 . IF I t EEL S31,;ETiiI NG I S WRONU, CAN EA LUL Y EX-

pies6 Tab' coLcaN. A PA PD D

31. TEACHERS ARE EXPECTED TO TAKE Oki TOO MANY EXTRA'
VITIE S. PA PD D

A PA PD D

A PA PD D

A PA PD D-D

A PA PD D

A PA PD D

1
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PROJECT PLACE TEACIli OPINION WRVEY - Continued

35. NY J0J3 S'I'CURITY- DEPENDS ON DOING WIIAT I'M TOLD.

36. THE GOAL OF THE PRINCIPAL IS TO KEEP THE STATUS
QUO.

37. ONLY A FEW TEACHERS HAVE MY REAL PULL IETH THE
PANCIPAL.

38. THE PRINCIPAL FIDWS THAT HE APPRECIATES THE I',ORK
I DO.

39. I ALONE AM RES)0Nal:BLE FOR IleT1DVING MY TEACHING
METIIOD S.

APA Pr,

APAPDD

A PA PD D

A PA PD D

A PA PD D

40. THE PRIXIPAL USES PRESSURE, NOT CCOPERMON, TO
GET' r.eiaNGS DONE. A PA PD D

41. THE XHOOL IS TOO DI a)RDERLY.

42. ROUTINE DUTIES INTERFERE i'LETH MY TEACHING.

A PA PD D

A PA PD D

,' 43. DI SIPLINE PROBLEMS KEEP ME, FROM DOING A 030D
TEACHING JOB. A PA PD D

44, THE PRINCIPAL l',011.-S HARD TO. ilyRovE THE MIOOL. A PA PD D

45. I FEEL MY CLASSROOM OFF,E,RS A GOOD 6ITTING FOR
A PA PD D

THERE ARE TEACHERS HERE WM Ala VYING FOR POWER. A. PA PD

47 TEACHERS HELP' EACH OTHER WITH TEACHING IDEAS. A PA PD D

o 48. PARENTS SHOW THAT THEY APPRECIATE TUE J013 I DO. A PA PD `D

49., TEACHERS HAVE A qCODNG VUICF. IiN li.)741 THE IOOL
IS RUN. A PA PD D

50. TEACHERS HERE 1:.ORK COOPERAMVELY. A PA PP D

51. l*LIT I TEACH iriEff2RNIIJED BY WHAT.,1 3 IN THE
TEr_es USE.

il'HE P'?INCIPAL LIEDDLES IN THE ria'ACHER' S CLAD -.
MOM ACTIVITIES .;

- /
IS GOOD SUPPOra." FOR TEACdERS iJiO TRY NEW

LiErii:OD

yR

a PA' PD D

A PA PD D

/1,` Rh; PD D

,t
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PIOJECT PLACE TEACHER OPIitION SU1?V.EY - Continued

54. T EACI1ER S. SELDOM CRITICIZE A TEA,CAER ---
BACK. A PA PD D

550 THE C04;UNI TY IS I IITOLER/Al2 OF NONCONFORi,II NG
T EACI121? S.

. A

56 r OUR S ARE BEING WELL PREPA6 FOR THE
FUTURE,:

57. I DON'T KNOW riOW iE PRINCIPAL FEEL S ABOUT LIE.

58. I FIND 1.1Y JOB A DEADENING EXPERIENCE.

59 I SEE NO GC)01) REASON FOR TEACHING MUCH OF liLAT
I , EXPECTED TO TEACH.

60. THE PRI1ZIPAL "MilKES Win" TEACHER'S ARE DOING
THEIR JOB.

61. I'D SEI?lOU MY CON aDER A NON-EDUCATION JOB
WHICH 'MED 1.,ORE,.

A PA PD D

A PA PD D

PA PD D

A PA PD D

PA D

k PA PD Da

A PA PD D

62. TEACHERS OFTEN 1;3.,i.H.AVE IiiMATURIU., Y.
...,

.e, A PA PD D

63. DISCIPLINE IS THE GREAT E ac cow ERN OF THE,' PRIN-
CIPAL. . ,' TA PA PD A:

.64. THE ' '2 EACHERS WITH WHOM I A.S3DCIATE 1404. COMPLAI N .
A LOT? ,

,,, A PA PD D
*-..--4

65. I SLAY OUT OF COl1TROV`2,16STES IN THE SCHOOL. A PA PD 11

66. I NEED BETTER U,iD ER aCANDI NG OF THE RE S.JLT S OF
MY TEACHING. A PA' PD D

,,'

67: I FIND MY JOB I S CHALLENGING. ' A PA PD D
1 ,

68 . FACULTY MEETING S ARE DOMINATED I3Y THE PRE WIPAL
OR `OTHER AD1,,INI anzcaoRs. A PA PD D

, ,

69. THE PRINCIPAL BACKS THE T EACIIE R S. A PA PD b

70. ADM fill 817R:1TO RS DON 'T HANDLE DISCIPLINE, PRa.BLBIS
..

Pota-2,EPULL ENQU41. . .
. A-PA )D D

i
.

...

71., I N- SERVICE T RAI NIVG IS A RE V-ARD1NG EXPERI SIC E
RP TI-11 '8 a)1100L:- A. -A PA 2131. D

.3

Mr ti
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PROJ EC` PLACE T WW2 OPINION WRVF,Y Cont i nue d

72 ; s. Ft ifia IT ITN TO BE MYSELF, lila" TALKI NG WIITH
se. TEACHERS. .

73 ; A LGT OF PRE 3:3JRE IS BIDUcl-1.2 TO BEAR OIL' NON-
CO NFOITa NG TE: tCHER S. -

74. TEACHERS Iirid ARE VIEWED AS LEhDERS REALLY LI
TEE TO OTiiER E.,' VIE WS. .

Pk PP .11

-- PA' D

. ,

A PA PD D
.,` .. ... . . .

75, I ii14 TRU S2 ED BY MY PMCIPAL' TO 10 A: TO THE BE
OF 14Y CAPACITIE S. - . A PA PD D

. N
76. TEACHERS il.-ZE ENTHU SEA 6TIG ABOUT CHANGES TAKING

PLACE I N 1.C112 - XHCOL i. A PA PD D. . 1 , .

17. . OUR Alli.:INISTR:4'ORS DON'T FIND OUT IIHAT IS RALLY`
GOING ON IN THE Xi= L . A PA PD D, .

78, I V.OPLD BE MO .RE CRE,T IVE IF THE SCHOOL DIll N° T
HAVE a) MANY RE 3.2 a CTI 0 N S. . .

. A PA PD- D

. 79, TEACHERS HAVE HIGH. ACHPEVEMENT GOALS FOR 'illEI 1r
STD EX'? S. / j?. A PA PD D.

..-.

t!.

.
80, THERE IS. A GROUP OF ,TEACHERS l'sfi0. FEEL THEY' ARE

ELITE. A PA -PI) D.

81, THE SCHOOL DAY DRAGS. i \ A PA Pll D .

82... I FEEL COMPETENT IN. MY ',';.ORK. "A PA PD D

83. I -AM SELDOM COIdDLEMENTED FOR Tar Vit. I b0. A PA PD D
. k .

,

- ; -:A 41-,. THE SCHOOL CIIMAT E I p UNI NTELLECTUAL 0 .4' A PA PD D
(."

, .

85. I FEEL LIKE I'M GRDING Ili MY WPX.. i . - A PA PD D

86. TEL ARE E 1.CCIt.. RI iGED .TO KEEP ABREAST T OF NEW
TEACHI NG Il.)EA'S.

...
e

).. A PA P12 D, . ,

N
' , c

,

87. T Ee ICH ERS FREELY F.,.,TR E SS t.ri-44-62LyEs IN PACULTY
111 F,TI NG S. .. , . : ' .A PA. PD b

..'n

0 r_-
R E-v]-,. e

'
L

I-t,_i-
. 41-,

.
o-1 .

.
...

.

.
,.

.
! c

.

) V

88 * TEACH:2-RS GET', Ci,ERICILL IELP FROL THE SCHOOL SEC.. '
A PA PD E'

. v
,

89; TEACIfERS ARE a ECERELY OPEN TO EACH OTHERS' e °PIN- -
IONS.

_

41 PA 3D

a .s
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LACE TE,I.CfIER OPINION SURVEY
44

1,

it ,.'
>6*. -9'Q' 'THE parciP4AL .1.6 GH GOAL S FUR THE

P. ir .
. .

4 i ' r
-,4. II' .9`1Q 14 , Ln.N D DEALING i i f TH &UDEIC S SA',.CI L1.7I NG .

.- . ,4,-,- z 7-- '. ,

- Co tinuec0-

,. .9%,,, Ii.'E'EEL 5,5-.RE THAT I 1.1/11.1 NW,. LOSE MY J03
/... . ) / .

93 I' l'ON'T:MSND-' THJY EMOTIONAL ,RI 5.S INVOLVED IN
. CHING., ,T ,F.A. 5 . . 4

.4.

47 94. QUR PP,111CIP4 IS "aNCERIy4IN HE '', CONTACT :014.
. , .TEACH/T S. ; , , 0

96.- I FEEL MY TEACHING IS Ii..P.XVING,

96. I CANT MAE CHANGES I IQULD LIKE
jDULD C041.) TOO IviUCH Ala) THE LiONEY

14411

A PA PD, -D

A PA

A PA PD .D

44
'

138CAUsb."; IT
IS. NOT AVAILt..

97,; RULES ARE 'MADE. BECAUSE AD aciLLTORS DON'T

D

98. I ,41.1A TRYING DIFFERENT METHODS EVEN THOUGH
4,

.

,TRUST TEACHERS.

THEY MIGHE NOT 11,URK.

99. THE LOCAL COI,AURITY Mt.KES TEACHERS PEEL WEISCOME.
4

100; TEACHERS ARE LOYAL T,OWARD -"EACH OTHERS

101. /MORS ARE POPULAR liViONG TIM FACULTY. .

102'; au.,ARY liEGOTIATIONS ARE HANIDLE11:4'PAIRLY.

103 DI JIPLINE :IS MY GRE,Te Ege CONCE0.4

104; MO ST PEOPLE IN THE COIITUNITY, APP RECI;r0 GQ op :"

EDUCR ION. 4. A PA PD. D

A PL1, PD D ;

'.'21 PA ,PD
4

A PA PD D

-\ A.

At PA PD D
. .

A PA 'PD D

A PA. PD D

A PA' PD .D .

A PA P,D D

A. PA; PD D

A PA. PD,

A PA PD D

V

105; I PEELREa3ohaa,E FOR .THE blJeCESS OF 1111/1 aUD-
ENT S. A PA, PD 4)

r.

106;' IF I `1!AUgi.1.1 THE i'CLY I 'WAITED TO, I ,011OULD BE
. UNDER PRE SS.JRE. A'13/1 D

4.

107; I SHOULD HAVE THE PRINCIPAL OR SJPERVIMR
APPROVE CI-LiNGE S FI J.a2.

108; IT IS r's.,ASY FOR TEACHaS 10 LUX SINCERELY TO
EACH 'WEER.

41

9,

it PA ?D. D
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Pikv.),,TeT PLACE TEACHER OPIIIIONiticiJRVEY - Copt :need 2 l'

.

.%

1 0 9 . ..-HE PR.1).:CIP,'1..L 'ENCOURAGES Mir TO 'AS -E KY. TALENTS Td t " .s. ,

... - Hia.RttsitilEi.IUM.-. . ,''.." ' A 'PA 'PO D $..
. . <_,-; . ,, .

,

110. 1'13 LfKE"TO. HAVE MO.RE RE;E-PONSE,BILITY-fIN MAKING % **1

, , DECI 9LO N.S. s .-1, .....' ,. A PA PD D
._.: 1

\
A ti ' 6

111." TEACHERS- TRU LT EACH , .0TdER.

112. TEACHERS Dri'ER A LOT, IN THEIR ATTITUDES ABOUT:
U, ST D.I..10 S. - , . ., A PA PD D..

.
4

1.4o,

113 :, TtUltGi.RUN aii0OTHLY hi _THE _1;00L. A PA PD D
. , ' ,

, 114. STUD aiOW THEIR APPITECIA`..CION FOR ill-IT DO. A 'PA PLP D.
. ,....

115. OTHER TE.A.CAERS ENCOUR4GE ME IN rtlY TEAM-UN:399 A. PA. PD D
. `"

'
X193

f.">,

E, A PA PD D.
\

4

A

4

N.116. THE TEACHING LOAD HkRE IS TOO -}EAVY.

117;t I -.HAVE TILE THINGS I NEED TO DQ A GOOD JOB OF
TEACHING. .

11,8. I aAviiirmusrlsTI:c ;Our): MY JOB.. : 1

119 TgAcHERse-'.cii.AT CUII.tORid 4,011G-.1,1ELL IN THIS'
WIi00L. x.

_'

120; T-114`,.UESITANT TO TRY. NE .er IDEAS BECAUSE FAILURE
AU 5ES C.R.Irill CI al. ". . . A 15.A PD."))

, I

A PA Pa D

1;
A PA PO D

A PA PD 'D.

A PA -PD D

e

9

S.
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APPENDIX J.

IGE OUTC0LIES .
; a.. . 4

6.0 ;
A

- r

t P
4 e.

Ali staff meiberS haye had an oppo'rtuni'iy to' examine,. their own goals and' she outcome's'Before.a .

ion i s Ina.cje to- participatt- in the pri?9-ram.
,

*2; The school diStrict Itas approved the .;sch,00l'staff''S
decision to implement the I/DIE/A Change 'Program for
it di. v dua .1-y ;guided Education. ,

The entire 'school is organized. intoAnits,witn eadh'
unit composed of students, teachers, aides, and b.

. unit -leakier.' .

e

.

4. Each unit_ is comprised
'of two 'Or more 'student

.

' -
of aippro,...imately equal numbers
age groups

.1 .

5:- EaCh unit scsotains a cross' Section. of staff.

6. ,SkiffialelE time 1,,s provided' foe. unit staff members
to meet. ,,i . .

,
3,.... \

I 7 . Unj.t. meh 'educationalselect broad educational goals-to4be. 41
. . emiphasized. by the unit:

i r
4 N % .I

.

an Pole specializ ationand.a division of labor among tea-
_ chers I are characteristics,,of the unit activities of

planning, implementing,, and assessing.
. ,, .

,,9; Each student learning program is based on specified
*,'" learning objectives. , , .- ,. ,. I

. . .,

10. ir variety of learning activities using diffexent media
and modes are used, when building iearnir'l,prog-rams;2

v
_._

11. Students pursue their learning programs 'within their
own units except on those occasions when their unique
learning needs can only be mgt in ,another setting' us-
ing4. special human oe,physical 'resCurces.,

12; The staff, and students use speci''al eesoutoes from the
1.3... lodal Comm 't3r in learning programs; .,

. .
13. Unit members make d'ecisio ns rege.rding the arrangements

.-pf time, facilitiet, s, . staff, andstildents
within the unit,:

vo.

100

4

a
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IGE OUTCOMES - Conti:rated

I.

'",*-0 .. .
. . .

14 /V.-variety' ,of data. s9ruce s '1. s Used:when 1 a.i irig I s71e .(i

.. ...
. ,,,,,a sse s'se,d b3i. teachers and' student s, "witli students ber:

'' "coming! increa'singIy moTe .resiponsita4 f of self -a sse'ss-,ment,
'Le 15. Both, 'student and taahe r cbn side. the fo'll.owi ng when 9

4., t. a., student' slebeiriling activities, dre-sglected:'
-peer 'relat5:onships %....
achievement
learning' styles ",

e

. interest in -.,11.5ject areas
Splf:ConCept li. -

..

r l in'16. 'Each student has. an, advisor who
IA rra suppor.tive. person coneerne
student's self concept; the adv

s s,( ability With the student fOr

he or. she views 'a s
with ehancing 'Ehe
or sha s account
studen s' learning

pregra.m1

17.! Each student (individually, ='th other students,
staff members, and with his or 'her iarents) plans and .

evaluate se-hi s or her Own i'5rogre s s t %ard educAtiona.1
goals. X

18. Each siud,,n't accepts increasing responsibility for se--
lecting hls or, hexi'lea'rning objectives:,

vl . ,

19. 'Each student acCepts, increasing responsibility for se-
lect,ti-ng, or developing learning activities for specific
learning opjectives:

Ea.ch addent can state learning objectives for the learn-
ing 'activities in which. she or he is engaged.

.

Each strent demon:strat4'i;ncreasing responsibility for
pur.sUin his or her learning progiarti,;

a22. Teachers aneid students 'have a. systematic method of gather-
. thg and using inforn,la.tion about each student which ,affects

0
his, or her Tea.rning; ,

. , . 1 . .
g.. / 46 ,

. ...f.../... ,23. Thd schooLls a member of a league 9f schools implementing,.

IGE processes and participatinc in.-an interchange of per-
. sonn'.' to identi. fy and allevia:.:e pioblems within the ,league

-school s.

. . '4

1

C.

O

loft
41

.
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/GE OUTCOMES - Continued......... .. 4
. . i a 1 .1

%St

P.1

4
'24. The school as a member of a lea.g4epf.IGE bchool.s.

) stimulate s interchange of solutilins to exi sting
educational probl-eras plus, mg-via-1g as, a sourde of

lopme'nt.-ideas fox new dey

251. Unit.members have
as. evidenced by

..' trusting, one anot
using t echnictue sN of Open Connauilid at % .

an effective' wo'rking relatiorlShip.'
sponding-to one another"s n4eds,'
er's dotives and abilities, and 'as

t "
i

26. Ate_InstnictionaTImproveraentCoimittee analyzes. . . . ,
. atd improves itsopetations,.ds,a f-unctin.oning group.

0 ,-

4

xi" ki-=
zn The rIC assures ccintindrty, of educational gea2s7and

learning objectives throughout. t.fte ,school and assure&
that they are consistent with the b;-ob.d goiftls-of the
ser.h6o1 system.

28 The. ItC forfaulrit.es school-wide policies
al procedures and.resolves.pio'-ileras refe
volving two or more units.

4

29;
Stutlents are involved in decision-roakirfg
sp ool-wide activities and poljAies.

.

tf. -%

a ,....
I

a

1641

and operlt-lon-;
reed to it in-

..

regarding

17'

Co

a.
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APPENDIX K . :

. comiampr TO IGE

1

.
.

,.

N .

,-. . .
Becaus4 we feel each partioi.pant in the IGE program should

'3do so, byl his own choide, you are being asked to state in'
writingpfOur willingness and anticipation .bout paricipa-

. ting 'a ong with any m 4.ajor reservations you hay hav

'By the interest and indicatlyns Shown this far', your v-

orabie response is expect ede However,, for thosb who'pa%
indicate. theY do not want to raakEk the commitment tp par-
tfcipt4te, the Dftector of Instruction) has asked me to ar-

range a conference with you and him to *work out a mutually.

4s

satisfactory placeiient.

OUT Statet of j..ntenCion regarding IGE shAY mil d be turned

-in 1,33,11d. Mar. ,15.

.

-
4

a, ,

103
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AP PENDIX-L

I/D1,8/A IGE dOTCOPIES (UESTIONNAfRE

0)

c
tott.

'e 7 .

Part I '
Ar

Plieage answer the questions in 'Part I. of thi)s"'que-stiOn:- ,,:...

1 nairelliNil,e considei-ing your full teaching defy. and he gen=v41,

eral nature of your teaching enviroment.
,,

ik A
1

;

:
.., :, -......,:,.: . si.

". , t f.. # 4
.1. What percent of your school staff', has been orgy itz%0 into

uhit? ,... - -...,
...

- f,' .9...
0. 0

' I
Y :

s ' 1.; . ill
-"- a. Below -10`, . - , ...i'`'

.a:

..,
b. Between -11% and 25% ..";-

c, Between 2.87,,tand 50% .
4k

d. Between 51% and 1-5% . .,. . ,

direre 75.e. dr % , . .
.

.* ,,
- .7

.,, .

-,
. , t

i How rani students are.in. your Unit?. ' .

.

a, I ant not a member of a,un#: . 4

.

, b. Fewer than 100., .:,

._c, 103,-1?5.
'cl 126;1501, .

..

..r e,', 151-175.
T 176f . Or more. .,, .\ .

.
3. How many full-time teachers are in- your unit?

a. I am not a member of-a-unit.
. b. 2

c, 3
a5. 4
e..5 or More. \

<a.

4. Does your unfit devote time- to analyzing and improving-
the way the teachers work as a -te,am2 v

a. or hot -a unit member,
b. ()nod twice 'a year. .

c, Three to.. .nine times per year.
More than nine ;tines per year..

. .

-5, How many hours per day are. aides available to your unit?
(Paid pr- Volunteer)

0-:2 hours
b; 2-4 hours
c, 4-6 hours
5c1 6-8 hours
e. 14ore than 8 hours

104

"

1
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I ip t.:4A 'GE OUTCOMES QuE2TIONNAI4 Continued°

6. T,s your unit multiage grouped?
a. Yes

4 b. No
c. The unit will be multiage grouped by the end of the year.

,y. .How much time do you devote to Uni-t meetingS?
a. Less than one hour per week
b. Between one and two hours- per. weak

Between two an three hours _per week.
-d. Between.thre and four hours per week
e. More than foul- hours. per week

8. What has been the natauge qf the suppot-e you have observed
parents giving to the implementation df- ICE?

.a. They axe unaware df the program.
b. They have been vocally negative;
c. They have beenr'pa ssive.

d. Trey have given. positiVe`voCal support,
.

.

v 9. Hovi many of your,.Parents hays been involved with school
activities sufficefitly to understand ,the program?

a. Less than 501,

b1 Between 50 and 750 .

C., Over 75% .

173
10. Are the day-to-day operations. of the indivi.dual teachers

within your _unit. consistent .mith 'decisions made in your

twit meetings?-
a..Yes .

b., Usually
c. Sometimes
d.

A

II. Regarding the studentd for whom you have special respon-
sibility, ale you fully aware of perceptions and sugges-

tions of other unit members relating to these students?

, a. No, there it little . communication of this type.

'There is discussion Owat least 20% of the students;

c. There is awareness on at leas-L507. of the students.

d, Yes, theres discussidn Oh all. studentS.

, -
12, Hoy Mapy_students in your unit 'wire established good rap-

portWith at least one unit teacher?
a. 0least25%
bw 26 -50 c

C6
-76,95%

e, 96-109t

105

a.

4



Ot.

1/DIE/A.IGE OUTCOitiES(-2UESITuNILVERE .. Continued
-

`13. To your knowledge, has the League coordinated an inter
...,

chapge of nerisonnel ib-d.dentifY and areyiate problems ...

in. your sdhool?.
a: Na . i

,

:

b. What is'a league?
c. Yes, once or= twice. ... s 7 ,

d.' Yes, sev,a-al times.
_

,

14,,to you.perceive the League-,as a functioning:source Of
ideas and solutions to ex} sting problems?

a. No
sb. -Mat. is a league?
c. Only to
d. Yes, it 'has frequent,ly been very helpful,

15. .The LeaaUe has been a valuable source of consultant

help to ni.3.c

a. Not once during the pabt year.
..

b. At least once during the past year. 7

0,-2.4 times duripg the paSt year..
d. 6-Or more-times during the past yea

$.

16. In your opinion, the I.,igue.critiques .nd improves it%s
Iown operations:.. w4

a.3ffectiiiely.
1

b. Adequately;-----
c. Ineffectively.
d, Not at'all.
e, I don't know,

17.. In your bpinion; how effectively were the teachers

assigned to units by their ability to work together?

a. Not effectively assigned 111 Most cases.
b. Effectively assianed in some cases.

c. Effectively assigned in most cases.

d. Weqively assigned in all cases.

18. In your opinion, hoiv effectively were the teachers

assignEd.to units .according to their teaching 'strengths?

q. Not effectiyely assigned in most cases,
b..Effectively assieed in some' Cases.

c. Effectively assigned in most cases.,.

d. Effectively assigned' in all cases,

5
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'C . . 1 . " a. 3 .. i

I
:

leo f*4$3- , I /D/EIA IGE OUTC01.:45 QJ:33.11.IGNITiIIZE - Continued-
i.. ' .,e- -. ....- ..

' 19. Does yogi Instructiona., ImprOyeraen1 CommAtee, (IIC)",
resolve problems wi-ri.oh inVol-i6 ti:/o,or more units in -"

4 . . , ..

1 the school?
a. Not tá ray knowledge , 4:,

b sometimes , 7 - a

-.c. In most ca -aes --:------ ---'-* :

-d.- Always .7 .
r.

I.

20. I-Tow frequently does your IIC
a.. We have no. IIC.

, . b. Less frequer4y' than once a month"
c. Once each inolith

... dt Two or three times each month
es; Four .ox more times each month

21. Does the 'f C. coordinate..ourricular development In your

4*
..

SO11901? '1 I

a. We -havcz 'no IIC. . ,

b. No -,"
.

' c. Inca minor way only
,.. , d. Yes -

%.- . .

,, . 22. Does .continuity of educational goals and learning o15- .
jectives exist throughout the curriculum?

.a. In some
,
subject matter areas

b. In most subject matter areas 7 .

c.- In all subject matter areas

et .;

23. Does your school conduct in-service procr-tirns during

days when .students are not in school?' !. .

a. No
b. Only one or two days per year

Yes, three or four days pe.,r-year

24. 'In ypur Opinion, does the tIC coOrdinate the in-service
education program in your school?
a. We have no IIC.
b. No .

c. In a minor way only
d. Yes .

1

,
.

25. In your opinion, does the IIC fadilitate school-vide
-

communication? , it.

a We -have .no' IIC.
b. No
d. In a :minor' way only I

_

d. Yes !
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I /D /E /A. IGE OUtC0b:ES,QUESOIONNAIRE -.Continded

*1

26.. To your knowledge, does the IIC critique and improve
its own operations?
a. Ik have no TIC
b. No

.
c, Ina. minor way- only
d.; Yes

Part II
(

\
. .

S. .,. .

Some schools have imPlemented the IGE instructional Oro-
ceduies only in one or,two subject areas., Quec-tions'27 - 51

should be answered relative to those content ar s in which:
yarr unigi. has implemented IGE processeS...:

r . . ,

27. Mat part of yOur\unit's instrtional program 'ciO you. ,

considei io be -IGE?
.

a. No sibSec:; toWly
.

\ i

. b. 04. subject, -'

\ . ,.

c. Two, subjects
d. Three ,0 folir subjects ,

e. More than four subjectA

or.

It

28. Unit-Planning 'sessions. where broad goals are dptermined
the teachers...

a. Do not occui
.' b. Are;basedupon what has prevkl,Usry been taught ,

c. Are 'based upon the students' .previous achievements
d. Both b and c

29. In Your unit. who' assumes the responsibility to make dp-
.

cisions reaarding'the use of time, space, and liaterials
',assigned to the unit? . ;

4 a. The unit 75%-100%. of the -time, each teacher '0725%

b. The .unit 50%- 75% of the time, each teacher 25-50%
c. The unit 25%- 50% of the 'time, each teacher 50-75%

-2d. The unit *0 25% of the time, each teacher 75-
.

.
, ..

30. In your unit yho assumes.the responsibility to make de-
cisions regarding the assignment of staff and pupil's

assigned to the unit? .
. .

a; The unit 76-100%, each teacher 0-25%

b. Th. unit a0-75% , each tead'aer 25-50%
c. The unit' 25r50% , eac4teacher 50-75%

- d, Thy: unit 0 i-,25% , each teacher T5-100%

f t

108

1. 4 ,



IlD/E/11. IGE (UTCPMES QUEJF.IONNAIRE - Continued .

, .,.... , , '.431,,Do Unit tes.chers practice, role specia.lizatiori and di-

program? ,

a., No

vision' of labol- when,planning the student's learning

-.. . 2 b. SoMe.-4mes . . -:-
, ,

A ' . c. Usually , ,, I .

. t ti-,1: Yes i .. ...
,...

,.

i 312.6 Illt a t c ri t e r Lb. are' Used :in the unfit planning. Meetings . -

: to Sel ea 8pedi.f id'aeaining:lobj ec :\ive s?
ai Crithia are net specified itt t.11 unit meetings;

. b. Objectives:-.are selected that, are ponsist.nt with
the broad instructional goals to be emphasized.

c. Objectives- are selected based upon the student's
or needs interests\ and achievement.
:do Both its and c--i

33. The anit.. plans, for achieving-learrii.fig objectives ty-
pically eontdin...
ay_ NothingNrelated to the 'objectives,
b. 'One act2,caty for. each-_objectiye
-ä. Two or Alttrde activities for each objectives
d.-Fotir.sor five .activi4ies for each obje-ctive-i
é. More than five 'activities for each objective ,

3i. Which *ofthe fo llowing. components 'are provide'd by the`
unit?

10, to% ,a. Assessmint instruments
, I

N. I. c. Dkierse multi-media activities '-.
*1. StUden't perfdrntapi record - - N-

.. - . -
35. Is.,aSessTaelit conducted to determine tiiose leaining
,... -Objectives dlready possessed by. the pupils be-foi-i
'" .hey are taught?

,.

4. No ." .. ,, 1
,

... .,b. -.%14iiii. i

.
''

c ,i; Frerpleil-t-ly .1/4.,

1 duYeS --. ,- t , ,1
. .. , -C-1,.

4°. i
36, Large group instruction of itleie;cr 'More Student s' i s. some-

times the most qopropriate, nioCie for ..sore students. In
7 .., our unit large group instruction is, availal4e as, a le'arr.-

. .

10.

4-

3ng mode
a. For none of the lbarning objectiies
b. For l-107 of the objeCtive,
o. For 11-301, of the objectives
d. For 31 -60% of the
e. For 61-1007 of the objectives

too,

4
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I/D/E/A. IGE OUTC0i.:ES QUESrIONlizi.IRE - Continued

37. One-tq-one instruction (teacher -to- pupil) is sometimes ,

the most appropriate. mode for some students. In our
unit one-to-one instruction-is available as a learning
mode 'option for...
a.,None of the learning objectives
b. 1-in of the objectives
c. 11-30% -0-f the --abjedtiVes
d. 31-60% of the objectives
e. 61-10p% of the objectiiMs

38. Independent study is sometimes the Most appropriate
mode for some students In our unit independerit study
is, available -as 'a 17rning mode optiori for...
a'. None of- the learning objectives
b.. 1-16% of the objectives
C. 11.30% of the objectives
d. 31-60% of the objectives
e. 61-100% of the objectives

39, wall -group instruction - (3 to: 13) is sometimes the most -----
appropriate mode for some students. In our unit small-

. group instruction is available as a learning:mode option

None of the learning objectives
b, 1-101 of the objectives
c; 11-30% of the objectives
d, 31-60% of the objectives
e, 61-1001 of the objectives

40, Are the teaching assignments for each learning activity
in your unit made on the balsis of the teacher's predom-
inazft teaching strenths? .

.-,

, I-:'

.....,------ T

'bp Some of the time
- -0,..Plost of the time_:7-- d. Yes .. ,

-s,

41. Are the talents and, offerings of all teacher within the
unit available to each student as aippropriate?, /4
a. No
b. Some of the time /
c, Most of the time . i /
d.-Yes , ../

. 110
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I/D/E/A IGE ouTcos QUEETIONNAIE- Continued
.

42. In. what ways are the parents involved in the instruction-
al prograrft of your. school? (Check yes or no'f or ea'ch re-

. sponse)
a. Parents help, their children at hpme. .

b All parents are asked to participate in conferences
relative to the learne-ri.s program of instruction.

a. -Parents serve ,aS res-Ource Peof3le sharing information
and talents with sttderits whenever possible. '

d. Parents participate by serving as teacher aides.
"e, Thereis an organized program to furnish information

-'and ather ideas and reactions from parents.

43. When matching pupils to learning activities which of the
following are considered?
a. Peer 'relationship .

b. Achievement .

c Lem" ning styles
d. Interest in subjecttateas
-e.-- The student's self-concept

44, Unit meetings designed solely to discuss pupils...
. a, .Do not occur ,
b. Occur rarely . : .- ---
-c' Occur, but are infreqUent
el, Are scheduled regularly
e, Are frequent' and helpful

45. How frequently as each student involved :kr' .assesonent
' and analysis of his own progress?

a, Once duaingiea.ch learning activity
b. Onde f-or ch learning objective
c, (i)eice for each unit of study
d. pp "'five times each year

;,e. Approximately twice a year

46. To what degree do, you believe students are accepting
greater responsibility for secting their own objectives?
a. NO change hx s been observed.
b. Some of the students are accepting more responsibility

than before IGE.
c Most students are accepting more responsibility than

before IGE.
d. All students are accepting more responsibility than

before IGE

a

A.L

"Y
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'/D/E/A IGE OUTCOMES QUES.CIONNAIRE Continued-.

47. To what degree are ,students involved in. Selecting learn-
ing activities to pursue their objectives?
a. Students do not participate in the selectiOn procedUre
b. ,Sometimes students participate (10 -30% of the time)

c. 'Often students partiCipate (31-64 of the time.)

d. students. participate`o(61-n% of the time)
e. 7 most. always' F9-1-1110-% of ---the

, 484 an the students in yOU-r unit stat.4 the learning, object

tives associated with their learning activities?
a. Never
.b.' Rarely
c. Sometimes

Usually
0 Yes; almost alwgys

t9.-In your opinion,. which of the following are true of the
self - improvement efforts -within your unit:
a. The self-improvement _program is structured and is

functioning.
b. Teacher behavior is observed and critiqued according

to a definite plan.
c. Teacher-classroom behavior is recorded and critiqued

by 'Life- teacher
d. naching plans are .critiqued in our unit- meetings.
e. There is no planned program for selfl-improvenient.

50. Teacher performance in the 1.earning, environment is poh-
structively, criticized by Unit- inembqrs
a. Planned pb:servations
b. Informal -.ob seriat ions
c. Bft,th' a and b
d. 'Neither a nor, b

,

51. Do you feel that the in.-seriiice program has Met 'your

needs to learn and to.impleMent nE?
a. No
b. Some needs have been .met,.
c, Most 'needs have been met,',,.

d. Yes

;
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APPEND4Xt M

IGE,IMPLEMENTATJON QUESiadNNAIRE

t

'You are a: Teacher Unit loaddr Observer gther

. ;Plea-s omit;_ all questions. that .do..nOt..apply to, you..

,1. Did your te?,ching 'staff have a voice in the decision 'to ,
.

become an IGE school? 4,5
_Yes, I feel that the recommendations of the staff were ,

.,..,

-heard.
Our staff did not participate in thq, decision to baoome.
an IGE school.
I don't know.

.

. How many, students are ial your unit? s
`.L.,Fevier than 50. .51-75. 76-100 101-125..

4 .c.

3. Which statements below describe your school's organiza-
tion?.AMark all that apply)

Each student is a member of a unit..
........Each teacher 3.,s a member of a unit.

' '7.Each resource teacher is a member of a unit.
Each unit has a designated leader.

- 'Each unit has the use of aides.
- .

.
,4. Do theqeachers in yours unit represent a cross section of

your total teaching staff regardipg the characteristics
4. ..listed beltm?

. -e- Balance- well achie ved
1---4 Balance moderately achieved
I ilcBalance. poorly _achieved

Age
Subject area
Attitude toward IGE
Compatibility
Sex
Ethnic background
Leadership qualities

7"" Experience
Teaching styles .

Grade level experience'
side interests

113
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IGE II.M.E1EN1ATION JPEd.CIONIIATRE grontiriilea

5._ What is the age composition of the .stu dentr...in Your .unit?
1.1ost students are in the sane grade level'.

Approximat.ely equal nyuloers are from two grade levels.
Approximately equal numbers axe from three grade levels.
`Apprcxirnately equal nunb, ers' are from four grade levels,

6. Is tj, lere continuity of educational goals and learning ob-
jectives in the progvies offered by your school?

No .
dOn't know.

--Yes, 'there .conti nuity;
.

7. Ai-e your sckol's goals co nsi stent with the' :goals adopted
by the school system?

No, they are not. . J

don't know.
Yes, tbey \are.

g 15Pyou feel.,students are involved in decisiOn-making re-
, garding activities. and policies?

41o.
'Sometimes.
Frequently.
'Always.

. .. .

'9. Which OP the following sharacte,rize your Instructional
4 Improveinent Committee onerations? ..

a. Our school has an Inkru.ctional Improvement Committee,.
Yes , No (please go on to question 12

Usually
Somewhat

I i-Not yet

&XL

School-wide, policieri are formulated by the IIC;
Problems wlach involve, two or more' units are
resolved by the NC.,

......../ ...... Students are;meTabFrs of the IIC,.
.'........ h-61-wide in,servj.c programs are coordinated.-... by the IIC.

..

1. . .:.

10. Does your Instructional Improvement Committee critique
and improve its own operational processes; i.e., the way
its- members work together?

a eon't kn4r.
Yes. ,J\ Rar.elY., .

No.

0011170
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. IGE IMPIAEIT,PATION QUESTIONNAIRE - Continued
.

11. In your opinion, does, the IIC coordinate-the ij-service
educational program ,for` your school?
I don't/know

s'

In ,p minor way Only.
Are s,

if

.

.-

12. Are.the teaching assignin6nts for'learnin4 activities in
.. ,/-. your unit tag/e on the 4a s of each teacher's strengths?,

-'' No
, .

. .

.

--EbOetimes ,

. ,

7Usually ,,

Always :. ..
_:, . , .

.. ,
:Li'

13.'*.ch of the following #eehniqueo,,does your .unit use to
4istxibute theAasks involved in planning, implementing
and assessing your .learang programs?.

.

The plans deVelo1640 by .one teacher in our unit are fre-
quenqy used bYseveral other teachers.

,. TaSkaignMentS in our unit are 'usually given toAr
--teachdekbecause-,of their ability to do the taskt -,/

aCh big -Ask is usually divided and di'stribtrted among

,..1 --ttieunWieacherp. , .

Other teachers in our unit frequeAly benefit from work
-that-I have done and shared with them '

1 .

I frequently vadunteer-to perform tasks that W11 bdne-
,Tht the'other,.wat-teAchers. .

.

_ .
.

I 14. Which. -of the following are true in your unit to indicate

.that tbe special strengths and talents of your teachers
are usW

e
i .

Tea-ch4rs iiork.primarilY inthose subject'area with
--Which they are proficient. , . .

,Teachers plan learning Programs for those area with
_mhich they .have the most epetiSe. t

I ani able to' utilize the strengths and talents of other
--teachers in our unit.,' . VO \

Planning in. our unit is usually done by teachers who are
best at Planning.-eah ,part ,of the program.

Learning program assessment is usually do by teache'rs

who are best at astessingeach part of the gram.-

,:lraplementing learning program plans is 1114a ly assigned
to teachers who have special skills in performing the
-,'tae:s assigned to thp.,

S.A
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ICE ,rupT.,t.i4ENTATIONLQUESTIONNAIRE - Continued -

.. 1 .
.

.

15. One of the IdE outedmes'states_tthat students pursue their
lelarning programs with memberS of their unit except when
-.special resciurpesiare required. How much are your advisees

1_

with students from.your unit?
Most students for most of the day A

--1.1o.st students for part of the day
7tionle students /for most 0 the clay
-Some student s; for part of the :ciaY

.Almost never
. . . . ..

, .
,

16.. 'How- often d6 you utiltze members Orthe loCal community
in your Studente leaxning program?

.Never' ' c
. i "4_

Once*' or twice each yei- !
.-7"Three to six times each year( a....

. v en to twelve times each year
`Thirteen or. more times` each, year4.

.
.

1-7 \. Pkarding /your unil' 5 -3.a.rn.i.ng program Who has'-the fe-
spansibility to make decisions ineach of the folloliq.ng .,

. . ',..
-,

........areas? / .a

.n The Principal.-
Usually the principal,
Joint decision '
Usually the 'leachers
The teachei-s '

' .Scheduling and grouping your stuclents
"Use of your classroom facilities.
-.Use of your instructional materials

eduling 'teachers

18. How much time per week do you' spend. individually or in .

sm4-1- groups with each student- who>is designated as your
.,a dvi see?.

I do 1-tot yet' have advi sees. I

773 0 'Uinta e 11 or less..' .'
7731 minutes to one hour. . ,

One hour to one-;and-a-half hours
--One-andla-haTf hours to two hours

st-

0

19. When you are with advisees (individually or :Lit- small 'groups),
how much emphasis do you.place on the folloying?

2
. itrery little. . ..

i----,--. Some
et"-.

1 1--:M`uch
t .

Y

. \Planning student learning programs..

--- \Self-ccincTpt., human developraent,.rapport
4.,. ............. ,

e -
1 Progress assessment end reporting.................

. Anriouncements a-lid study time
1000 .'1

*14 .
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IGE ILPLEMENTATION QUEi-.32IONNAIRE' - Continued
.20. Mark the responses that best describe the teachetp-

teacher relationships in your unit._ .

Usually
Somewhat

1---Not yet .

t 1\ Teachers in ,my unit respond. to one another!s needs .

Teachers in my unit trust one anctler.'s motives
and--
Teachers in, my unit have open communications.

21. Mark the responses 'that best describe the student-tp-
, teacher relationships in your unit., s

---------Usually .

aiaewhat
.1-7Not yet / ,

. .
,

. Siaudents and .Machers respond to one another's .

'needs:
Students and teachers trust one another's mo-
tives, and abilities., . .

open communications.

the studerit-tv-
,Students and teachers haveOr

22. Mark the respOnses that best describe
.student 'relationships in your 'unit.

.

SomewhatTr: Not yet
Students in lay unit fespond to one another's

O. '1..0 ....NO. %

I

+. ;.% Stud in my unit trust one another's rno
d abilities. ,

Studs in my unit have open communications.
#,

.I?
t

23. How much- tim do you devote. fo unit meetings?
-Less than one hdui- per week ,

. --Between one and two ,hours per week
--BetWeen two and three hob.rs pax' week
Thetween'three and four hoursper ,laeek
--Idore than four hours per week

0;,... 010311 ti r,eS

24. The -broad goals thai' are 'frar;hasizea by your unit are...
.

, ., ., , ,
.. net yet selected. f

.
0Osten-mined by the scheglith c.durriculum materials.

'determined. by the textbooks; we are using. :- --

. '''' selr-cted by the Ins-Eruct-Lena". Improveraeni, Committee
S4ected by the teachers in our 'Oft. ,,.

L

117
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IGE IITLEMENTATION WEETIONklAi.a - Continued.

25. Are the decisions regarding the plans of learning pro-
grams for your unit and for individual students constr.,C-
tively critiqued by members of your unit?
-Always t
"Precuently
.Sometimes
717bot yet - .

26. Does your unit analyze and improve the way you work
together as a team?

'Once or twice a year. I

"Three to ninp. times pet year.
,Ilore than nine times per year.

27. ,Do you tf eel that your ,in-servioe program has met you
needs to learn and to. Impleme4`t IGE?'
No

"Some needs have been met.
Most needs have been met.

2 How often is your teaching pei-foxmance.critigued using
each of the fo4ow-ing techniques?

More than 9 -Limes per year
3-9- times .per year
FT1-2, times per year

_ not' yet

. .,

)

Planned observations by other teachers ;2 rom
. .

s. your unit. .
. ,

.

Informal observations by other teachers ftoi,/ your unit.
.

' Stildent feedback instruments.
Discussion with students .

.

Planned obsertations by league teachers.
111111M.

ON11.0.10

29.. For how any of the 35 IGE outconies stated in The I
. mentation Guide have your 'unit teachers develop?

plemented specific in-service plans?
. None yet.
.8714: outcomes.
'],5-21,Outcomes.

"22-28' outcomes.'
"29-45 outcome's.11

. 118
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IGE Itl)LEIIENDITION QUESEIONNAIRE - Continued
.

. _ ...

30. Do, you systematically gather and use tinformation about
your advisees and students in designitig iYidividualized
learni7lg programs?
-NO, uit is neither.gathered nor used.

It is gathered but not used to design learning 'Programs.
'Yer,;,. itis systematically gathered and used in design-

,i-ng- lea-rang pr'pgrams. ...
.

,
31. What percent of ypuz students' a- becoming increasingly

m_ore responsible for -self-assessment?
None of the student s-,, -

Few of the students (abbut '25V.
7--.Sonte Of the student s (about 50%) .
7-Thlost of the students (about 75%;.

A11 of the, students (about 100%) aeal

32. Which of the following do you and each of Your students
consider when you select learning activities? (Mark all
that apply)

Peer relationships.,
Achievement s-.'

--Learning style's.
-Interest, in subject aimeas.
The student's self-concept.

33. During' a typical' paxibd how riiany, of yoUr students do
activities Which are based upon spedified learning .ob-
.jectives?

None of the student's.
--Few of the student's (25%) . 1

--Some of the students (50%)..
--:Yo ffit of the 'students (757,,,.

--A11 of the .students (1001,)..

34. To what degiie do you accommodate the different mode
and media preferences of your students?

"'

I' am not yet able to provide for individual mode and
-,media preferences. . -

At least two activities that- use different modes and
medie. are available for each job jectivie;-- -
At least three activities that use different modes and

Media are available for each objective.,
At least four activities that use different modes and
media are' available for each objective..

110
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IGE IKPLE.filIli,M2I014 QUEd2IONNAIRE*- Continued
..

- _

'35. Your%advisees systematically plan and evaluate progresS

. toward their educational goals.. (Mark all that'apply) ,

Indiviaually.
----11th me their advisor

,

--With their teachers
---.Iiith their parent's
'15th-other students .

36'. Now frequently is each ofyour students involved in as-

.sessing and analyzing, his Own progress?
Once 'during. each learning activity.

Once for each learning objective.
Once for each unit.of stud-Y.

--Appri?xima:teiy ,five-times.each year.
DIpproximately-twice:a ydar.

37.. Compared t6 earlier in the year, wRat percei-tt of students

are accepting more responsibility for` selecting their own

objectives?
0-20% 21-40% 41-60% 61-80% 81-100%

. . Less resporisibility...

k ' ...War ...maw No changee -
. Amapa.

111,

=111110011.

Slightly more responsibilit
;Con si.;erably more

;

38. Compared to earlier in the year, hat percent of your
students are. accepting more responsibility for selecting

--tor developiug learning 'activities for their specific

learning objectives'? ,
0-20% 21-40% 41-60.% 61-80% 81-100%

'we..

110.0o.

Less responsibility
110 change

. Slightly more responsibilit

. '.Considdrably more .

,,-' L..,
,39. Can your students state thOzarning for the----

activitis,s in which;they are, engaged? what 13ercent

of your studonts'does each of .the items apply?

0-20% 21-40% 41-60% 61,-80% 8l=100% /.

Rarl y can.
Sam times can.

--'- ---P--qUentiy can.
ost always can.

.

a
1
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IGE Ii43LEMENT:ITION QUES TIONNAIRE Continued

40.. Compared to earlier in the
students are demonstrating
their learning programs?
0-20%'-21-40% 41-60% 61-807

/.//1

011.1,11/1. S.M.*

.11

..1 *
41. 'With regard to the, efforts

.what percent of the parents would you characterize by
\

0-20% 21-40% 41.60% 61-801 81-100%
4

. Are aware of the IGE

year, what percent of your
responsibility for pursuing

81-10n
Less responsibility
No change.
Slightly more responsibility
Considerably more =s-

of your unit_ to implement IGE,

each of the followina stat ement s?

emPi dm/6MM 1 WM./m/4PI
111

Have been vocqly negrAve
Have been passive

.

Have given positive limppoxt

42. What percent of your advisees have participated in ,p7arent.,

student -advi sor conferencesTo what perbent of your stu-

dents does each of the following items apply?
0-20% 21-40% 41-60% 61-801 .81-100% .,

c: No conferdnces -

---,, ',30np,per year
Two, per year ''

--!,-.

Three per year
Touror more per 3;_ear:

.;.,
,

7 0 --..... .

What percent of your school day do you feel reflects IGE''

implementation? , ; ,

,,
0 ,

,

abont 101,
--'4veut 251,

.D
I. .

.-.1,''

7about 5010--z-
`about 751,

--..about 901,

43.

111.1.1.011

.11,

.= Hwy

0
:

ik 1;t 4"..1"44...
1.1

I4
4

44. During the lask,tweiye months has your leaque coordinated 1
an interchange of personnel to identify and alleviate pro-
blems within your sch5oll o

N6t to my knowledge. .

TWnat is a league?
-Yes, once or twice.
Yes several time's;

0

45, During the last twelve months,nas
. of consultant: help or other types

No.,
--Yes, one time.
"'"'"Yes, two to fiird time's;
--Yes, six or more times._

A

0-

-

I /)

'121
c

. A ,

your league been a source .

of help to yoUr unit?

0

0
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APPENDIX

IGE PUPIL INTERVIEW XIIEDULE

, .
. .

1.- Do you like school more this year. than last?
a. Yes
.33. About the same r
c; I ;don't know .- .
d No, T 1,j,ked it better at year

2. Do .yoitr, parents like yoiir school. more this year than
last? . . .

, .., \ .
-..

a Yes , , . . .

b; About the same ° I,.
. c. I '± kn. 0
:dit.No.-; they liked it better last year

.

,

3. Have.
- pur rzarents attended a meeting About,"yo-im- school?

,..> "Yv,."15oth of.-them liar`
b. Yes,. one of- theta, has
c, I don't "knovr. -1

d. .1-19 - ,

, . . ,

t. 4. Halite your parents heard of IGE?, . /

. . a. Yes ,. *

b. I "thilk.C,SO.
C. I don't know. -- . 0
d. Not. they haven't. 4 ., 0 ,,:-

,-,
. - i .

.r 95. Do special teachers in music, Art, physi94a edUcation, or
library ever teach "you ?'you "0 , e :.

1,;°< . t' ' a. Yes, at least onpe aywOelc-.
_4.. s. t... b. ,,Y):1-s, about once a month ,

.q

0

c. I don't think so
pir a., No

. .

6,.. Jot counting.musi,c, art, physibal education, or library,
. . how-many teachers" in this"scho)1 teach ou?

a. One or two , ,. , -, i

. O. ,
.

. . ,

i d.. 5 .1.
.

e. 6 or more , ,.

1

ti
Uj

I N.

7. Are- S r-- c 1 taught in the same place all. clay? (Do not count
spe`cial subjects Sucyi as instrulental music Qr gym.

-a. Ye, all the time 1

----___ :b. Yes,. most .of the tine .
.b.--Ncri-gwe_mo.vealound quite a bit . .

. --
-

. .
"t

5' -.

0

f f

(.

A

St
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IGE PUPIL D3E181110 SHED E QontinVed

-.5.. Are the same .students in class with you all the time?
a. Yes, always
b. Yes, most of the time
c. Not alwqr
de No

, .

. Ar6 there older or younger students in your class? :(Stu -

dent s from other grade. levels) _,

a. Always -
b. Sometimes .
c. I don't know
d, Almost never

."'
.

10. Do you like' having older and _younger
class? i.

a. Yes
b. Sometimes
0. I don4t care

,,...
d:--110:i*T-don't

..
11. How- often are you taught 'with

a. At least once a day,:
4' b. xlbout 'Once or twice a week

. 0; About once a month '-

' .
.,

,.cl Never:
.

.

12 0 HOW Often do you work on things that you choose?
, . ,

d.16` At lea'se;once a day. . . ?. .

week -

students in your

just yolk and a teacher?

,

, ;

About °floe or twice a
c. About 'Once a month
d. Never,

13; H,ft enow= o do you. mork,,with- one
a-. At /past once.a day
A; About once 4.-Ewice-a,week
Ca About once a month

,sciv/ Hever, .

14;;..Hoiv offer( are you taught in a Small
a.- At ;east' once d day ,

15: About once or twice a week
c.. About once a month
-d/7".tver

-."
151 How ofien are you taught in a

(25 \to :BO. pupils)?
`a. :Ai least t-once a day
b. About'' o ride or twice a' week

Aboutoncp a month
Never

other student?

123
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group- (4 to 13 pupils)?

tole classroom size group
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IGE PUPIL INTERVIEW EDULE - Continued

16. 'How often are you taugtt
pupils)?
a. At least once as dak
b. About once or twice a week
c.- Abcut -once a 'month
d; Never

in ea large group (50 or more

17. How often do, the. aide's
a. At least once .a day
b. About -once or- twieesa
c. About once a month
d. Never .

help you?.

week

18. How often do you choose what you want to' learn?

a. Always
b. At least once or twice a day
c. -Once .a, week
d. Never

19. Do you have textbooks assigned just
a. Yea, in all subjects
b. .,Yes;7in most subjeets
c. Yes, in a few subjects
d. Only in one subject
e. No

to you?

20. Areyou permitted -41 use the equipment and
in your classroom, unit area; and learning

a. Yes, anytime
f). Yes, if we have permission

Sometimes
d. Only when the teacher tells us to

21.-kow often are you permitted to use the
a. An} tii-ae -

b. Once or twice a day
c. Once or twice a month
d. Almdst never

22. How often are you -41i6ht something you
a-, Many tides
b. Sometimes
cis I don't know
d. All .o# never

materials
center?

learning center?

already imoci?.
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IGE PUI.IL INTERVIEW 11EDULE, = Continued .

23. When you Wegin each activity, do you understand
are supposed-to learn?
-a. Yes, always
b. Yes,- usually
est SorAptimes
d. almost never

24. After you are taught something, do you and your teacher

agree on how well you'learned it?
a. Yes, always

usually
c. Sometimes,

No, ;never

25. Has anyone alked to you about IGE?
a. Yes, my yIeacher

-

b. I think so
c.I doV't know
d.,No

26,- Does your best fiiend like school better this year than
last?

b. About' the same '
c, I davit know
d..no, liked it bettei last year

5

4.
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APPENDIX 0

PROJECT. PLACE PARENT OPINIONAIRE

Circle a response for each item
k

ip Are there older and/Or younger students in your child's

Class?

' Yess No I don't .know

2, Doe more than 'one teacher teach your child during the

day .

,Yes . No I don't know.

3, Does your child stay in one deSk for Most of the day?
-

Yes .No I don't know

4, Is omall group instruction frequently provided for your

child?

Yes No I don't know

5, Does .yoiir child's mathematics program expect all children

to study the same lesson at the same time?

yes. No I don't know

6. D'aes your, school send you a record...of your child's pro-

" in Mathematics? \,
.

,.

Yes No I don't know

7, Does your child's school use team teaching?

Yes No I 'don't know

8 .Have f'ou heard of IGE?.,

Yes No I don't know

126
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PROJECT PLACE PAREN2 OPINIONAIRa -. Continued
-..

9; Is there a special program operating lin, your school?.

Yes No I don't mow -

10. Moles your child's school have a record -of the reading

a,skills your child is learning?

Yes No I don't. know

.

11:: Is more than one teacher available to* help your child
with his learning?

Yes No 14 don't know

12.i Does your child have learning centers in his classroom?

Yes No I,don't.know

13; Is your child glirell time in schoo). to leaxn on his own?

%s- No I don't know

14. Does your child Move from one Yearning S'paCeto another
during the day-?

Yes No I don't know

'

Do the teachers in ,your ctild's school plan togbther?

Yes No .I don't know

Voes more than one teacher talk to you ahbut your child!s
progress?

No I don't know.,

17. Does your child have a chance to select many of his own
learning activities guring-the day?

Yes

Yes No I don't know

4 Irv...,
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PROJECT PLAq'PAREff,OPINIONAIREcContihued

10. Does your child us audio - visual aids (films, tape re-

corders, records, of ell in Blass?
)

Yes No I lon't know ,

19:- Is your child free to move
class area?'

YeS No

around

Idon't k INT

,

20. Is your child permitted to
Materials Center - Library

Ofte2
ri

Regularly

a bit in his

I

se the IMC (instructional
? -

sometimes Seldom Never 1s

212Ra our feeling abQut the learning prbgram your, child

is in this year's', )

Th ,

' Like it very much Like it
. ,

.$

Don't like its

128
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